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CHAPTER I 
STATEMENT OF THE PROBLEM 
1. Nature of the Study 
Purpose of inquiry. The purpose of this inquiry was 
to conduct a follow-up study of high school students to 
provide data for establishing improved guidance services 
and improving curricula offerings. A survey of graduates 
and .dropouts of Van Buren Boys' High School over a period 
of ten years was conducted by means of a questionnaire. 
Based upon the factual findings and suggestions contributed 
by students attending school during the years 1942 to 1951, 
implications and recommendations for expanding and refining 
aspects of the school program have been drawn. 
2. Justification 
Education for all. The goal of education in a demo-
cracy is to educate all the children of all the people. 
American schools have accepted the responsibility of pro-
viding equal opportunity of education to every youth. One 
of the worthwhile goals of this endeavor is to equip the 
future citizens of this country with the ability necessary 
to bring about a responsible and well-ordered government 
"by the people". A prudent practice for any school system 
that has embarked on this difficult program is to determine 
periodically whether or not its program is serving ade-
quately the needs of all young people. 
"One of the most effective ways for a school 
to test the quality of its educational program is 
to make a follow-up study of its former students. 
Through such an undertaking the school receives 
guidance, checks up on its own work, discovers 
some of its weaknesses, learns how to improve its 
services, and re-establishes contact with many 
former students. 
"A well-designed questionnaire will bring 
forth information on the status of former students 
-- education, occupation, marital, and so on --
it will reveal significant problems faced by students 
after they leave school; it will show why some 
dropped out of school; it' will indicate what those 
former students now think of their high school edu-
cation, what ideas they have for improving the 
school's program, how the school might assist them 
further. In short, it will provide a means of de-
termining how well the "produ~t" of the school is 
meeting the demands of life." 
§!aluation of school system. An objective evaluation 
of the educational fare offered at Boys' High has never 
been made. Since this year completes the tenth year 
(1942-52) that the school has been under administration 
of the present group of teachers, an evaluative examination 
of its product is timely and appropriate. 
' 1 Bureau of Occupational Information and Guidance, Guide for 
Making a Follow-Up Study of School Dropouts and Graduates, 
California Guidance Bulletin No. 13, January 1950, Calif or-· 
nia State Department of Education, Sacramento 14, California. 
I 
II 
II 
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Needs for guid~. Moreover, a school system that 
is planning to develop its guidance services will do well 
to investigate the needs for these services and the par-
ticular type of need existing. No one is better qualified 
to point out the services lacking in a school than the 
former students of that school. They have gone out and 
put to the test what they have learned. Their position 
has that . advantage over students presently in school that 
they can pronounce more mature judgment. Likewise, the 
facts gathered about their school and post-school adjust-
ment in the areas of work, education, and personal adjust-
ment will bear out their opinions with objective evidence. 
3. Scope of the Survey 
Ten-year sampling. A ten-year sampling was chosen 
for the study. School leavers in the past few years have 
experienced living conditions that were far from normal. 
The exigencies of Selective Service, the urgent demands for 
workers in defense plants -- all these have forced youth 
to alter if not completely abandon the plans they might 
have made wnile in school. During the period lasting from 
1942 to 1952, there can hardly be found a year in which 
school leavers entered so-called "normal conditions." It 
was felt that in sampling over a period of ten years there 
' .:s 
- -
------
' would be a statistical possibility of leveling out the facts 
distorted by unusual circumstances. Besides, the needs of 
students leaving school in disturbed times need to be known 
and accepted by the schools. Educational practice has to 
, recognize the new conditions in a changing world and modify 
the offerings of the school accordingly. It can be done 
1 without sacrificing fundamentals;,;: 
Areas of guidance included. The survey proposes 
directly to collect data upon which a purposeful and well-
founded guidance program may be constructed. Guidance is 
defined and understood in this report in an illuminating 
definition which includes two aspects. 1 First, it is 
taken to mean a "philosophy of education" or a point of 
view which tends to make all educational activity look to 
the student a.s. an individual. Secondly, as specific ser-
vices which are included in the high school program to meet 
more effectively some of the common needs and every-day 
problems of the student. In his Worcester Report, Dr. Yeo 
has systematically outlined what he calls the "five specific 
and essential guidance services". 
"1. An understanding of the individual: A good 
guidance program prov~des for the systematic 
,, 
1 National Association of Secondary-School Principals, j 
Counseling and Guidance in the Secondary Schools, Bulletin ! 
Number 17 , Washington D.c., p. 12, January 1951. 
v 
' 
;.  
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"2. 
"3. 
"4. 
"5. 
collection, interpretation, and use of sig-
nificant information about the pupil. 
Providing information needed in making ad-justments, decisions and plans: Whet er the 
problem he-one of selecting a course, a college, 
a field of work, or of adjusting to a difficult 
situation, factual and relevant information is 
needed. 
Counseling service: Every youth is entitled to 
the services of a person who is trained and who 
has the time available to assist him in solving 
his problems and in making his plans. 
Placement service: Going from school to school 
or from school to work presents many hazards 
which the individual can avoid if he has the 
essential preparation before and the needed 
help after the move. 
Follow-up and adjustment service: The concluding 
service of the guidance program is to follow-up 
each individual to determine the nature of his 
adjustment to the new situation and to provide 
further help if needed until he is making satis-
factory progress." 1 
These services suggest a working philosophy of guidance 
I Basing itself on these concepts, this survey will have the 
I 
I 
I 
I 
'I 
following as primary purpose: to collect facts about the 
needs for such guidance services. These facts will be 
taken from two sources: (1) the high school records of these 
graduates and dropouts; (2) a questionnaire survey which 
will seek facts and opinions concerning the school and post-
school adjustment of these school leavers in the areas of 
educational, occupational, and personal adjustment. 
1 J. Wendell Yeo, Report of A Survey of Guidance Services 
in the Junior and Senior High Schools of Worcester, Boston 
University, 1948, pp. 4, 5. 
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Numbers involved. The ten classes that have graduated~ 
from Van Buren Boys' High School include a total of 275 
graduates. During the same period, 177 dropped out. The 
total number covered by the survey will include both these 
groups, totalling 452. It will deal with all the students 
who entered school in order to graduate from the year 1942 
up to 1951. That means the freshman of 1938 up to and in-
cluding the freshman year entering in 1947. The term 
"graduate" is used to include all students who once having 
registered at this school either (1) obtained their diploma 
at Boys' High, or (2) transferred to another school and 
obtained a diploma there. Dropouts are those who leave 
school prior to graduation with no intentions of returning. 
4. Uses and Limitations of 'Study 
The direct object of this survey is to collect data 
on the post-school adjustment of its school-leavers and to 
draw from it: implications showing the needs for improving 
the guidance services. Since a considerable amount of 
material will be gathered, there will be room for secondary 
objectives and for other studies. These might include: 
1. A formal and systematic plan of a guidance program 
I for this school based upon the recommendations offered. 
I 
:I 
r 
II 
2. Curriculum revision: this is a secondary objective 
-~ 
11 
I 
I 
- ---~~= 
6 
0 
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of the present study. The present thesis makes a distinc-
tion between curriculum and guidance as far as is possible. 
The two are very much integrated. According to a recent 
and lucid definition, the concepts can be kept separate. 
"Education is thus the entire process of growth while 
guidance is specifically the educative process of directing 
the individual's thought and activity toward a decision 
which will make a difference in his behavior." 1 
3. Pertinent information for present students: Those 
who have left school can impart good advice to the pupils 
still in school on the true needs for preparation. 
4. Teacher use: Teachers can use the facts and 
opinions collected in building their individual courses 
and selecting the points of emphasis. 
5. Follow-up service: Certain graduates or dropouts 
may present problems or needs that the school may be able 
to meet. Schools graduate students not to forget them but 
to foster their development all the way. 
~tations of the study. 
1. To draw a complete picture of the guidance needs 
of this particular school, polls of the present problems 
arising among the school population would be necessary. 
1 National Association of Secondary-School Principals, 
op. cit. , p. 4. ~ . I 
--- ~ 
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And since education involves two other parties, namely the 
teacher and the parent, their opinion should be polled. 
2. There may exist traces of bias in the results of 
the survey since the questionnaire was constructed in ex-
pectation of the desired outcome- i.e., evidence for the 
needs of guidance services. 
3. There are the usual limitations inherent in the 
use of the questionnaire method. 
5. summary 
The primary purpose of this study is therefore to 
collect evidence concerning the school and post-school ad-
justment of the graduates and dropouts of Van Buren Boys' 
High ~chool in their vocational, educational, and personal 
life. This is to be done by the use of a questionnaire 
to be sent to some 452 students who attended Boys' High 
during the ten-year period from 1942-1952. To this infor-
mation will be added data taken from their school records. 
From the total data, the writer will draw implications to 
show the need for extending the guidance services at the 
school. That there is need for such a study is shown by 
the fact first, that any attempt at establishing new ser-
vices in school should be based on objective data. Former 
pupils are in the best position to offer this. Secondly, 
no evaluation of the philosophy and educational program of 
8 
this school has ever been made. Besides the main purpose 
of the study, other objectives such as curriculum revision, 
advice to former students, teacher help may be derived. 
9 
History. 
CHAPTER II 
BACKGROUND INFORMATION 
1. The Town of Van Buren . 
Settled in the last half of the 18th century 
mainly by Acadians seeking political, economic, and religious 
freedom, along with Canadians at a later date, Van Buren 
first bore the name Violette Brook. It was definitively in-
corporated as a town in 1881 and re-christened Van Buren in 
honor of President Martin Van Buren during whose term of ad-
ministration (1837-41) the groundwork for the treaty ending 
the border dispute had been laid. 
Description. Today, the town has an area of 27 square 
miles and an assessed value of over a million dollars. It is 
accurately styled the "Gateway Town" since it is a port of 
entry from u.s. Route 1 into Canada and the Province of New 
Brunswick. It is also the first of the series of communi ties 
bordering the St. John river. A separate area of the town 
is called Keegan; it is not a separate township, but has 
its own church, school, and post-office. 
Location. Neighboring towns are quite distant. An 
immediate neighbor is St. Leonard, which is on the Canadian 
side just across the international bridge. To the south, 
Caribou, some 22 miles away, is the first neighbor of size 
:iO 
it has a slightly different type of population. To the 
and northwest, Lille and Grand Isle are small communi-
some 12 miles away. Madawaska, 25 miles distant, is the 
town of comparable size. It has the same settlers and 
same type of population. 
With a population that is of Acadian and Canadian des-
cent, it is natural that French should be spoken in this com-
munity. Along with the rest of the towns in the valley, Van 
finds its people of an older generation speaking only 
French, while the present generation speaks both languages. 
The tendency is only very gradually to use moreEnglish. 
Population. The population of Van Buren has gro~n 
steadily in the years despite the fact that there is a marked 
migration of young people from their native town. According 
to the latest census figure 1 , the population in 1950 was 
5094. Actually, this represents a decrease of some 800 from 
the figure for 1940 which was 5880. The drop in numbers is 
easily explained by the general migration of young people and 
whole families to the industrial cities of the East where 
war-workers are much in demand. The Census Bureau reports 
the following figures on population growth in the town of 
Van Buren: 1920, pop. 4594; 1980, pop. 4721; 1940, pop. 
5880; 1950, pop 5094. At the present writing (1952), it is 
1 1950 Census of Population, Advance Reports, Po~ulation of . 
Maine, April 1, 1950, Bureau of the census, U .• Department 
of Commerce Washington 25, D.C. 
:1 
felt that the population should be considerably higher than 
that in 1950. Many families have returned amd a Federal 
Housing Project is in construction along with a steady stream 
of private constructions. The demand for housing has arisen 
with the opportunities for work at the nearby Limestone Air-
force Base and the needs of personnel of that base. Added 
dwellings have been increasing for some time and their pres-
ent rapid growth denotes a trend of stability for the com-
munity. The 1950 Housing Census 1 reported the following 
statistics on Dwelling Units for Van Bure~: 1940, 942 
dwelling units; 1950, 1090 dwelling units. 
Industries. The principal industries are -potatoes, 
starch, lumber and pulp. According to the 1950 Census of 
Manufactures 2 , Van Buren had in 1947 four establishments 
hiring a total of 88 employees. The Chamber of Commerce 
lists 50 retail stores in town. The number of farmers self-
employed and owning their own farms is not as large as might 
be expected since many small farmers have sold out to the 
large landowners. Among the professional men, the town has 
1 l950 Census of Housing, Preliminary Counts of Dwelling 
units, Dwelling Units in Maine: April 1 1956, Bureau of 
the Census, u.s. Department of Commerce, Vashington 25, D.C. 
2 Bureau of the Census, Census of Manufactures: 194·7, 1939, 
Maine, Department of Commerce, April 1956. . 
12 
two physicians, one dent:is~, two pharmacists, several lawyers, 
and a judge. 
Schools. The town's school sy~tem has to provide for 
a school population of some 1500 children. There are four 
elementary schools. The high school for girls and that for 
boys are separate and each has an average enrollment of 175. 
A modern, new building of 14 rooms was completed in 1950 to 
house the high school for boys. 
Churches. There is a Catholic church in Van Buren and 
one in Keegan and with very few exceptions the town is en-
tirely Catholic. A private hospital in town has 15 beds. A 
small public library serves the reading needs of the people 
but inadequately. For the past 7 years, the town has been 
governed by a Town Manager-and-Council form of government. 
Conclusions. From the above description of the com-
munity, one may note that several local features do have 
bearing on the educational set-up. 
1. A bi-lingual problem does exist in the schools. 
2. Opportunities for any kind of employment in town 
are not sufficient to take care of the young people who come 
of working age. 
3. The distance from neighboring towns will tend to 
create a pop,ulation that is self-sufficient; it will limit 
the knowledge that young people have of a life different 
from theirs and of opportunities for varied careers. 
2. Van Buren Boys' High School 
Description. This is a public high school for boys 
only, housed in its own building. The school is a modern 
one-story structure of 14 rooms finished in 1950. The de-
partment of agriculture and industrial arts holds its 
classes in a separate manual arts building located directly 
behind the main buildin·g. The starting enrollment for 1951 
was 175 boys and that represents the average enrollment for 
the past three years. Twelve teachers serve· on the faculty 
which includes the principal who also teaches. 
The school operates on a two-session schedule. It is 
a four-year high school and the curriculum offering includes 
four courses: classical, general, commercial, and ·agricul-
ture. Besides the local students, tuition-paying boys come 
from three outlying districts: Cyr Plantation, Hamlin Plan-
tation, and Grand Isle town. The number of students, resi-
dent and non-resident, who are conveyed to school by ·school 
bus and private transportation totals about 25 percent of 
the whole student body. 
Curriculum Development from 1942 to 1951. In order to 
better appreciate and appraise the criticisms and sugges~~·~"'~'' 
that are made by former students of Boys' . High in their 
answers to the questionnaire, it will be useful to examine 
the curriculum that was in effe-ct while these pupils were 
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attending high school. The table below gives a general 
overview of the development of the school during these ten 
years. A more complete list of courses and subjects offered 
year by year is to be found in the appendix. 
Table 1. Summary of School Expansion Over Ten-Year Period 
Year Number of Courses offered N~ber of Students Teachers 
(1) (2) (3) (4) 
1942-43 120 Cl. ,em. ,Ag. ,Gn.1 7 
1943-44 129 Cl., Cm. ,Ag., Gn. 7 
1944-45 140 Cl., Cm. ,Ag. ,Gn. 8 
1945-46 1$0 Cl. ,Cm. ,Ag. ,Gn. 8 
1946-47 166 Cl. ,em. , .Gn. 8 
1947-48 166 Cl., Cm. ,Gn. 9 
1948-49 162 Cl. ,em. ,Gn. 11 
1949-50 175 Cl • , Cm. , Gn. 10 
1950-51 184 Cl. ,em. ,Gn. 11 
1951-52 175 Cl. ,C.:• ,Ag. ,Gn. 12 
The change has been one of ex~ansio~ in number of 
courses and subjects offered. It is worthy of note that 
with the increase of subjects, the enrollment has also in-
creased, testifyingto the fact that the school has seen and 
met the needs and demands of a much-diversified student body 
with its individual tastes, abilities, and needs. The en-
rollment in 1942 was slightly over 120. A steady increase 
followed with a peak of 184 in the year 1950. In 1942, 
1 Meaning of symbols: Cl., Classical course; em., Commercial 
course; Ag., Agriculture course; Gn., Genera~ course. 
1_5 
four courses were offered and 22 subjects. In the year 
1951-52, the number had increased to 28 different subjects. 
Only two guidance courses have been taught during this t~e. 
One in 1942-43, a course in occupations, and one beginning 
in 1951, a comprehensive course in career guidance. The 
latter course is taught in the sophomore year. It is a 
credit course and meets four times a week. 
It is against this community background and within 
this kind of school organization that this study finds its 
significance. 
• 
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CHAPTER III 
RESEARCH PROCEDURES 
1. Selection of Instrument 
Construction of questionnaire. At the outset of this 
tudy, it was decided that an original questionnaire form 
d be best suited to bring about the desired results. It 
s felt that the ready-prepared forms available all suffered 
the defect of not being direc~ly applicable to a local 
tuation, thus limiting the possible validity and reliabil-
of the answers. The first step taken in cons,tructing a 
suitable form was to establish the objectives to be 
ttained. The questions selected should aim: 
1. To uncover facts first, concerning the educational, 
vocational, and personal adjustment of former stu-
dents. 
2. To collect the opinions and suggestions of school 
leavers regarding school. 
3. To use these facts to reveal the needs for guidance 
services. 
With these objectives in mind, the writer divided the 
uestionnaire into six sections and began to formulate the 
uestions. The principal sources of help used in choosing 
he essential questions and the appropriate form were: 
17 
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(1) a guide for making a follow-up study from the California 
department of education 1 ; (2) sample questionnaire forms 
taken from Froelich 2 and Traxler 8• 
Establishing validity and reliability. Four copies 
of the first draft of the questionnaire were typed out and 
administered to students living in the community. They 
were interviewed immediately after to note their difficul-
ties, if any, and their reactions. After some revision, 
10 more copies were mailed out to a sampling of students: 
graduates and non-graduates, students now in college, others 
in the Armed Services, and some on the job. Final revision 
was made after these were returned and upon suggestions by 
the writer's advisor. It was felt that the questionnaire 
could elicit the responses corresponding to the facts and 
do so consistently for all types of former students. The 
final form of the Questionnaire is contained in Appendix B. 
It has 41 questions contained in six sections. 
1 
2 Clifford P. Froelich, Guidance Services in Smaller Schools 
McGraw-Hill Book Company, Inc., 1950, New York, Chapter 15 
3 Arthur E. Traxler, Techniques of Guidance, Harper and 
Brothers, Publishers, Rew York, 1945, Chapter 16. 
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2. Use of Research Instrument 
Selection of survey group. For purposes of conven-
ience and greater reliability, it was decided to use a 
ten-year group of graduates and dropouts. This would in-
clude all the students who had entered the high school 
during that period. 
Distribution of form. . The greatest problem lay in 
locating the addresses of these former students since such 
large numbers had left town. Members of the alumni came 
to the rescue. Early in November, one member of each class 
was selected and asked to come to school. A prepared list 
containing the names of all the members of his class was 
given him and he volunteered to get as many addresses as 
he could. A quick check of the cumulative record showed 
the father's name and the former address of any graduate or 
dropout that the searcher might have forgotten. Ten such 
former students accepted to do this task and they uncovered 
far more addresses in a shorter time than the writer ever 
could have done. The lists came back one by one, and with 
the help of more inquiries, phone calls, and personal con-
tacts, all addresses were obtained with the exception of 
some 50. This work lasted till May. 
Mailing out the questionnaire form. The printed four-
page form was placed in a stamped, self-addressed enve1ope 
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and then inserted into a larger envelope along with a letter 
telling what was being done and why. (Letter contained in 
Appendix C) This letter was signed by the writer and the 
principal of the school who had known all the students in 
these ten years and was known by them. 
Publicity. The 400-odd questionnaires were mailed out 
over a period of four days. At the same time as they were 
issued, a short article describing the follow-up survey and 
the reasons for it was published in the newspaper serving 
the area. This helped to create interest and increase the 
number of returns. (Appendix D) 
Follow-up. As the questionnaires came back, they 
were filed by class and a ' notation was made next to the 
student's name indicating that his answer was in. As a re-
minder to those who were forgetting, two attractive cards 
were sent out. (Appendix E) The first card brought back 
an added 75 questionnaires and the second at least 50 more. 
Those living in the community who had not answered were 
contacted personally and by phone. 
8. Procurement of Additional Data 
The permanent school records kept in the principal's 
office were carefully combed to obtain several valuable 
sets of information. The individual records for the 275 
graduates and 177 dropouts were removed from the file and 
?0 
examined. The statistics were tabulated and then listed 
in the tables found in Chapter IV. 
4. Treatment of Data 
As the forms came in, they were separated by classes, 
then by graduation status. The total number seqt out and 
the percentage returned was calculated. This was done for 
each class and for the graduates and dropouts. 
The a_nswers to each question were tabulated separately 
on a master sheet, section by section. Depending on the 
nature of the question, the totals were taken for each year 
or for the whole group. Usually the answers for the grad-
uates and dropouts were tabulated separately. In this way, 
comparisons could be made between graduates and dropouts on 
the degree of adjustment. 
After the answers had been tabulated and totaled, the 
totals and sub-totals were translated into percentages. 
seemed advisable for easier and more correct interpretation. 
Tables were constructed to represent the facts from each 
question. The answers were analyzed and summarized very 
briefly before or after each question. In those cases where 
suggestions or opinions were asked, a different method was 
I 
used. The suggestions were classified in a table. Then a 
representative sampling of quotations was typed right in. 
The final chapter summarized all the information. 
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Implications for guidance were made and needs summarized. 
CHAPTER IV 
INFORMATION FROM SCHOOL RECORDS 
CONCERNING GROUP UNDER STUDY 
1. Tabulation of the Number of Graduates and Dropouts 
Extent of wi-thdrawal before graduation. The individ-
ual records of the 452 students who were considered in this 
study contained a wealth of background information. Facts 
and opinions gathered from the questionnaire could be best 
interpreted when coupled with statistics concerning the 
school record of these students. 
Figures reveal that the students who entered school 
to graduate in the years 1942 to 1951 totaled 452. Of this 
number, 275 graduated and 177 dropped out before graduation. 
This means that 60 per cent of the students entering high 
school during that ten-year period graduated; 40 per cent 
dropped out. Table 2 below gives the distribution of 
graduates and. dropouts for each year and the corresponding 
percentages. It is to be kept in mind that the year marked 
represents the year that the students were to graduate. The 
year 1942, for instance, comprises those students who en-
tered as freshmen in 1938 in order to graduate four years 
later. The list for each year includes all who entered, 
those who went on to graduate, and those who dropped out. 
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Table 2. 
Year to be 
Graduated 
(1) 
1942 
1943 
1944 
1945 
1946 
1947 
1948 
1949 
1950 
1951 
Totals 
Number of Graduates and Dropouts 
During the Ten-Year Period 1942-1951 
Graduated Dropped Out 
·Num- ' Per Num- Per 
ber cent ber cent 
(2) (3) (4) (5) 
29 66 15 34 
29 45.3 35 54.7 
22 43.1 29 56.9 
17 41 • . 5 2.4 . 58.5 
15 50 15 ·so 
14 61 9 39 
30 75: 10 25 
34 77.,3 10 22.7 
38 69 .. 17 31 
47 78 •. 4 1.3 21.6 
.. 
275 60.8 177 39.2 
Totals 
(6) 
44 
64 
51 
41 
30 
23 
40 
44 
55 
60 
452 
Drop-out rates compared. The dropout rate of 40 per 
cent for Van Buren Boys' High School is very similar to what 
was revealed in other studies. School officials in Los 
Angeles, California, discovered that the dropout rate for 
two years, 1946 and 1947, was 43 per cent, as calculated 
from the size of the class that entered the ninth grade and 
the size of the same class when it entered the twelfth grade •1 
Summing up the evidence collected in San Francisco, one 
school official declared: 
"At least one third of the youth of San Francisco do 
not remain to graduate from high schoo1.n 1 
Stockton school officials~ also· in California, found 
that 40 per cent drop out sometime in high school. These 
officials declared that the u.s. Office of Education esti-
mates that of 100 pupils who enter the first grade, only 
45 graduate from high school a mortality of 55 per cent 
2 throughout the nation. There is no doubt that this is 
far too low an average of pupils graduating from high school 
to claim that American high schools are achieving great 
success in their attempt to educate "all the children of 
all the people." 
Recent imarovement. The statistics gathered for this 
school reveal that the percentage of graduates is greater 
than that of dropouts from 1947 on and that the proportion 
continues to increase up to 1951. Students beginning school 
in 1942 and the years following up to 1947 were less in- . 
clined to drop out of school than those who entered in 
1938 and on. The average percentage of graduates for the 
group to-be-graduated from 1947 on was 72.1 per cent 
1 
2 
Office of the Curriculum Coordinator, Holdinff Power of 
San Francisco Public Schools, San Francisco nif{ed 
School District, San Francisco, California (JiJ.imeo.graphed). 
School District, Community Survey: Out-
Stockton Califo~ia (mimeographed) • . 
graduates and only 28 per cent dropouts. From the group 
to-be-graduated from 1942 to 1946, 49.2 per cent graduated 
and 50.8 per cent dropped out. 
Reasons for increase in sraduates. It is difficult 
to state exact, definite reasons for this change since 
human actions depend on too many factors. Certain at least 
coincidental facts can be advanced if they will help to 
formulate an explanation. First, an entirely new faculty 
and administration took over the school in 1942. Secondly, 
if Appendix A is consulted, it will be noted that the in-
crease in graduates by years corresponds to an increase in 
the number of subjects being offered and also in the number 
of teachers. Class loads being somewhat smaller, teachers 
were better able to handle students as individuals. The 
added subjects introduced gave more holding power to the 
school since more of the students' interests and tastes 
could be met. Extra teachers also made it possible to 
establish more class groups to take care of students with 
varying ability. 
2. The Age of Graduates and Dropouts 
As They Entered High School 
Most educators seem to agree that the age of a student 
has much to do with his staying in school. A pupil who is 
too young or too old in comparison with his class is more 
-~ ----=9F=============================================================*========== 
likely to develop maladjustments and tend to lose interest 
in school and leave. From the facts gathered on the age of 
students entering Van Buren Boys' High, there is no con-
clusive evidence to show that any ~ age is the desirable 
one for entering school. Fourteen is evidently a ·preferred 
age since the largest number enter school at this age and 
the greater percentage who enter at 14 graduate .• 
Table 3. Age of Graduates Upon Entering High School 
Year of Age Age Age Age Age Totals 
Graduation 13 14 15 16 17 
(1) (2) (3) (4) (5) (6) (7) 
1942 5 15 6 3 0 29 
1943 2 16 10 0 1 29 
1944 4 12 5 1 0 22 
1945 5 6 5 0 1 17 
1946 1 11 3 0 0 15 
1947 1 5 8 . 0 0 14 
1948 3 13 9 ' 4 1 30 
1949 1 15 13 3 1~· 34 
1950 1 24 11 1 1 38 
1951 4 24 15 4 0 I 47 
·n· Class of 1949: Age 18.1 
Totals 27 141 85 16 5 275 
On the grand total of 275 who graduated from high 
school, it will be noticed that the largest number, 141, 
entered school when they were 14; the second largest, 85, 
those who entered at the age of 15. The smallest group was 
5, for the 17-year olds, and the next smallest, 16, for 
~ ., 
the 16-year olds. 
Table 4. Age of Dropouts Upon Entering High School 
Year of Age Age Age Age Age Age Total 
Graduation 12 13 14 15 16 17 
(1) (2) (3) (4) (5) (6) (7) (8) 
1942 0 1 8 3. 3 0 15 
1943 0 2 14 11 6 2 35 
1944 1 6 10 10 2 0 29 
1945 0 1 6 4 11 2 24 
1946 0 1 8 4 1 1 15 
1947 0 0 4 2 1 1* 9 
1948 0 1 4 5 0 0 10 
1949 0 0 3 3 2 2 10 
1950 1 0 4 9 2 1 17 
1951 0 0 3 5 3 2 13 
~·Class of 1947: Age 19.1 
Totals 2 12 64 56 31 12 177 
Like the graduates, the greate,st number here is of 
those who entered at the age ,9f _l4. T~~se figures indicate 
merely how many entered at a particqiar ._age. It is more 
useful to investigate what percentage in each age group 
do graduate as compared to the other age groups. 
Comparison of percentages graduating in each age-
group. Actually, there is evidence to show that the 
safest ages for entering high school are the ages of 13, 14, 
and 15, since 70 per cent, 68 per cent, and 60 per cent 
respectively of all those who enter at this age go on to 
graduate;. On the contrary, entering school at 16 or 17 is 
2.8 
not to be recommended since 69 and 66 per cent respectively 
of pupils who enter at that age drop out before the end of 
their high school. 
3. Courses Taken by Graduates and Dropouts 
At the present writing, pupils entering Boys' High 
School may choose any one of four courses: classical, com-
mercial, general, and vocational agriculture. During the 
past ten years, the same courses have been offered with the 
exception of the agriculture course which was dropped for 
some years then resumed. The vocational agriculture course 
was in the curriculum from 1942 to 1945 inclusive. It was 
dropped during the years 1946 to 1950 inclusive and resumed 
in the fall of 1951. The listing of courses taken by 
graduates and dropouts gives an indication of their in-
terests. 
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Table 5. Courses Taken by Graduates 
- -If I Genera~gric 11 II Year to be Classical Comm'l Total 
1 Graduated Course Course Course Course 
I (1) (2) (3) (4) (5) ( 6) 
1942 6 10 8 5 
1943 4 7 15 3 
29 
II 29 
1944 4 5 11 2 22 
1945 1 2 12 2 
1946 12 3 
17 II 15 
1947 2 10 2 14 
1948 8 3 19 0 so 
1949 4 8 22 0 84 
1950 . 4 7 27 0 88 
1951 7 6 34 0 47 
Total 38 50 170 17 275 
I -
~ercentage 13.8 18.2 61.8 6.2 of Total 
Graduates 
It is worthy of note that among the graduates, the 
100.0 11 
I 
I 
I 
l~ourse taken least frequently is the agriculture course. 
f olumn 5 of Table 5 shows that only 17, or 6.2 per cent of 
lf ll graduates were enrolled in the agriculture course. A 
lsmall percentage also among the dropouts were in agriculture. 
f his is significant for guidance especially when coupled 
l ith several indications later on that students now wished ~ hey had taken agriculture. 
II 
II 
I 
'I 
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Table 6. Courses Taken by Dropouts 
Year to be Classical Comm'l General Agric'l Total 
Graduated Course Course Course Course 
(1) (2) (3) (4) (5) ( 6) 
1942 2 5 7 ' I 1 15 
1943 4 14 12 5 35 
1944 0 6 15 8 29 
1945 0 1 17 6 24 
1946 1 1 11 2 15 
1947 0 0 5 4 9 
1948 1 0 9 0 10 
1949 0 2 8 0 10 
1950 1 1 15 0 17 
1951 1 0 12 · o 13 
Totals 10 so 111 26 177 
Percentage of 
All Dropouts 5.6 17.0 62.8 14.6 100.0 
By far the most popular course taken by both graduates 
and dropouts was the general course. A total of 281, or 
62.8 per cent of all students took that course. The next 
most popular course was the commercial course, but far below 
the other, with 80 students, or 17 per cent .of the total. 
Forty-eight students, or 10 per cent were in the classical 
course, and 43, less than 10 per cent, in agriculture. 
Were these students in the right course? There is not 
much evidence from the statistics to prove that any sig-
nificantly large percentages dropped out of any one course. 
The figures in the table below on the numbers who graduated 
=!!-====- - -
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and dropped out of each course are quite neutral. 
Table 7. Proportion Who Dropped Out 
And Graduated From Each Course 
Course Total Number J. Per N~mber~ Number Wlio 
Enrolled Graduate~ cent Dropped' .. OUt 
- (1) (2) (3) (4) (5) 
General 281 170 60.5 111 
Commercial 80 50 62.5 80 
Classical 48 38 l!79.2 10 
Agriculture 4:3 17 ): 39.5 26 
! 
Total 452 275 i50.8 177 i! 
Per 
cent 
(6) 
39.5 
87.5 
20.8 
60.5 
39.2 
The smallest ·percentage, 40 per cent, w.ere in the agri-
culture course, and the largest percentage, or 60 per cent, 
dropped out of this course. The classical course retained 
the largest percentage, or 75 per cent, of those who en-
rolled in the course. This is easily explained by the fact 
that .those who take classical course have a definite goal 
in mind. There is no evidence to explain the large defection 
from the course in agriculture. 
4. Comparison of Academic Achievement of Graduates 
And Dropouts by Number of Subjects Failed 
In any survey of school leavers, investigators find 
that one of the reasons alleged for quitting school was 
fail.ur.e _to pas.s .s.ub.j .e.cts .in .. school. This_ s .tatement leaves 
- -===--=-:--~ - '----===- =-====== =--=--
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some doubt as to whether the failures are the real reason 
or some other more deep-seated cause which is producing the 
lack of success in studies. Actually, in this school, drop-
outs have consistently failed a larger number of subjects 
than have graduates. Percentages alone are given in Table 8 
below since only the failures per pupil are pertinent. 
Table 8. Number of Subjects Failed Per Pupil 
Year of Percentage of Subjects Failed 
Graduation Graduates Dropouts 
(1) (2) (8) 
-
1942 .6 1.2 
1948 .7 1.5 
1944 1.4 1.8 
1945 .6 1.5 
1946 .2 1.7 
1947 1.0 1.2 
1948 .2 .5 
1949 .5 1.2 
1950 .7 2.0 
1951 .6 1.4 
.. 
Average Failures .5 1.5 
The table reveals that dropouts average exactly three 
times the number of failures per pupil than do the graduates. 
And this tells only part of the story! It must be noted 
in making the comparison that the dropouts had a much 
shorter school career. The average span was between one and 
two years. Consequently, they took less subjects and were 
·--
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less exposed to failure. Had the dropouts been in school 
four years like the graduates, chances are great that the 
number of failures per p_upil would have risen considerably. 
5. Analysis of Dropouts by Grades 
The students who left Van Buren Boys' High School were 
influenced by many reasons. It has been"useful to examine 
first, if any one year in school was "most dangerous". That 
is, did any predominantly large number leave during any 
particular year of their high school career? If such were 
the case, teachers could focus more attention and care on 
doubtful students during these dangerous years. Table 9, 
columns 2, 8, 4 and 5, shows that the largest number of 
students left during either their first or second years of 
high school. The number dropping out in the third year 
was quite comparable to the first two. Thirty-two per cent 
of all drop outs left in one of the first two years; twenty-
six per cent left in the third year, either during or at the 
end of the year. The smallest percentage drop out in the 
fourth year simply because they feel at this time that it 
would be foOlish to leave with the goal so near at hand. 
34 
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Table 9. Year in Which Dropouts Leave School 
Year of 1st Year 2nd Year Srd Year 4th Year 
Graduation During E nd ~uring End During End During 
(1) (2) (3) (4) (5) (6) (7) (8) 
1942 2 2 2 1 3 1 4 
1943 4 4 3 7 18 2 2 
1944 3 5 5 3 6 4 8 
1945 5 4 7 5 2 1 0 
1946 6 1 3 0 2 2 1 
1947 1 ' 2 4 0 1 0 1 
1948 1 2 1 1 1 2 2 
I 1949 1 2 2 1 3 0 1 1950 5 1 6 4 0 1 0 
1951 3 3 0 2 0 2 ' 3 
Total 31 26 33 24 31 15 17 
Total for 57 57 46 17 year:""and ... .. 
perceri tage 32.2 32.2 ' 26.0 9.6 
Total 
(9) 
15 
35 
29 
24 
15 
9 
10 
10 
17 
13 
177 
One factor that must be considered in accounting for 
the concentration of dropouts in any one particular year is 
the circumstances and condition of the world at the parti-
cular time. War, shortage of work in the community, and 
demand for workers elsewhere do influence the dropout rate. 
Figures indicate that the war years had the greatest in-
fluence on the rate of dropouts. In the school year 1940-
1941, 36 students left this high school. At that time, 
this amounted to nearly a third of the total enrollment. 
The numbers who dropped out in current years are avail- I 
able for only seven years, but they suffice to show a trend. 
I 
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Table 10. Comparison of Numbers Dropping Out 
During Each Current School Year 
Year 
(1) 
During 1941-42 
During 1942-43 
During 1951-52 
During 1947-48 
During 1946-47 
During 1943-44 
During 1944-45 
Number Dropping Out 
(2) 
36 
31 
27 
23 
13 
12 
11 
Just as the war years produced the greatest number of 
dropouts in World War II, in the same way the demands of the 
Korean confl!,~t were felt in school • . ,.D,~ing the year 1951-
1952, the year immediately following the outbreak of the 
Korean affair, 27 students left school. The reason this 
time was manifestly to take up work that was available in 
the community or because parents of students moved to areas 
where there was more work. 
Considering the fact that war and war demands have the 
greatest influence on the dropout rate, it will not be fair 
to judge the holding power of our schools during this period. 
During the ten-year span from 1942-1951, forty per cent of 
the student body did not graduate. But, during this period 
we have had two wars and living conditions very much out 
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of the ordinary, especially for a community such as this. 
Obviously our schools are battling against very difficult 
circumstances in their efforts to keep all students in 
school. 
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CHAPTER V 
PERSONAL INFORMATION 
1. Geographica·l Location of Students 
Introductory. The first section of the inquiry form 
included five questions intended to obtain certain factual 
information on the present location and employment status 
of graduates and dropouts. The data collected and presented 
in this chapter have at least three useful purposes. First, 
it is of obvious importance to know the present exact where-
abouts of former students and their occupations if any kind 
of follow-up aid is to be attempted. Secondly, a knowledge 
of where students go after they leave school will help to 
make clear their peculiar needs for guidance and the exact 
nature of that need. Thirdly, the analysis of data on where 
students have gone and what they are now doing will show 
needs for placement services. 
Number living away from home. As was already alluded 
1 Chapter II, The Town of Van Buren, p.lO. 
r-=-- =~ 
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"Are they prepared to live al.gay from home?" 
Table 11. Present Geographical Location 
Of Graduates and Dropouts 
Place Where Per Cent of Per Cent of Per 
Now Living All Students All Graduates All 
(1) (2) (3) 
At home 47.4 48.6 
United States 
(Armed Services) 19.7 20.2 
Connecticut 13.2 12.4 
Far East (Armed Services) 4.4 5.0 
Europe 
(Armed Services) 4.4 4.6 
Maine 4.4 2.7 
New York 2.2 2.2 
Massachusetts 1.7 1.3 
New Jersey .7 .5 Quebec .33 .5 
New Hampshire .33 .o 
Washington, D.c. .33 .5 
California .33 .5 
Arizona .33 .5 
Wisconsin .5 .5 
Cent of 
Dropouts 
(4) 
42.0 
17.3 
14.8 
7.4 
3.7 
8.7 
1.7 
2.5 
1.2 
.o 
1.2 
.o 
.o 
.o 
As this table reveals, a majority of students, or 52.6 
per cent are at present li.ving away. from home or at least 
are not living in the area where they went to school. There 
is no great difference between the behavior of graduates 
and dropouts on this point. A total of 28.4 are now lo-
cated in Armed Service camps. That is a fair percentage and 
/ should make the school ponder on the need of preparing these 
-----
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students for living in strange circumstances. The working I 
areas of Connecticut claim the next largest proportion, or 
13.2 per cent. In these industrial areas, students will 
meet new forms of living and also highly organized labor. 
For all these students living away from home, a common 
basic need is good command of spoken English. 
2. Present Occupation of Graduates 
and Dropouts 
A study of the present occupational status of former 
students rounds out the picture that was briefly sketched 
in naming their present ·location. With this evidence, the 
school knows where the student goes after leaving school 
and what he does. It can then establish better services to 
help him meet new circumstances in his life. 
Occupation 
(1) 
-
1. Working 
Table 12. What Former Students 
Are Now Doing 
Per Cent of Per Cent of 
All Students All Graduates 
(2) (3) 
64.5 55.5 
2. Armed Services 25.3 33.0 
3. At School 9.5 11.0 
4. Not working .7 .5 
Total 100.0 100.0 
Per Cent of 
All Dropouts 
(4) 
71.5 
24.6 
2.6 
1.3 
100.0 
-
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All the students above who are listed as working have 
full-time occupations. The only two not working gave ill 
health as their reason. A small number, perhaps five or 
six, listed part-time jobs along with their schooling. The 
large percentage which is now in the Armed Services is really 
a displaced group. These students will be among the group 
looking for employment or for a career, perhaps in college 
once their service training ends. The · percentage of students 
engaged in further education is now very small. The next 
table, a comparison of occupations for the last five years, 
will show some progress in that regard. 
1. 
2. 
3. 
4. 
Table 13. Comparison of Occupational Data 
for Five Classes at Boys' High 
Class Class Class Class 
Occupation of of of of 
1947 1948 1949 1950 
(1) (2) (3) (4) (5) 
Working 41.7 35.4 7.7 36.2 
Further Education 0.0 9.7 15.4 12.8 
Armed Services 58.3 54.9 · 73.1 49.0 
Not working o.o o.o 3.8 2.0 
Total 100.0 100.0 100.0 100.0 
3. Tendency of Students to Leave Van Buren and 
Analysis of Their Reasons for Leaving 
Class 
of 
1951 
(6) 
51.0 
19.1 
29.2 
o.o 
100.0 
The preceding two tables .. gave the: presen·t occupation of 
students after they have had some time to settle down. The 
next point of information concerns the number who left Van 
Buren at any time. The statistics show· that a still larger 
n~1ber of these students are at least temporarily displaced 
after they leave school. 
Table 14. Time at Which Graduates and 
Dropouts Leave Van Buren 
Time after 
Leaving Sclteol 
1 -
(1) 
1. Immediately 
2. Never left 
3. After one year 
4. After two years 
or more 
Per Cent of Per Cent of Per Cent of 
All Students Graduates Dropouts 
(2) ' (3) (4) 
47.5 44.5 53.2 
20.4 23.4 . 13.0 
19.4 21.6 14.3 
12.7 10.5 19.5 
Totals 100.0 100.0 100.0 1----------------'--
The total number who indicated they .left at one time 
or another is equal to nearly 80 per cent of all students. 
The reason or reasons for leaving Van Buren, requested 
in the inquiry, are presented in summary manner in Table 15. 
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Table 15. Reasons W,hy Students Leave 
Van Buren After School 
Reason for Leaving Per Cent of Per Cent of All Students Graduates 
(1) (2) (3) 
1. Armed Services 51.4 52.0 
2. For work 22.7 19.5 
3. To go to school 20.3 25.1 
4. Parents moved 5.6 2.2 
5. Other o.o 1.2 
Per Cent of 
Dropouts 
(4) 
51.4 
31.4 
8.6 
8.6 
o.o 
I The percentages would total up to more than one hundred :1 
l
per cent in some of the columns because several of the stu- '~ 
II 
vi II: dents listed two reasons for lea ng, e.g., "For Work" and 
"Parents Moved. " The largest group was drafted or enlisted 
in the Armed Services. If the war and Selective Service 
were not in force, a larger majority probably would leave 
for work or school, but the number leaving would be far 
smaller than it .is now. The lag in population that was 
noted in the chapter on Van Buren is accounted for by these 
statistics on the number who leave with their parents. 
4. Marital Status of Former Students 
High school is terminal education for the large majority 
II 
I[ 
'I 
I; 
II 
lj 
I of graduates. If high school is to prepare them for life, 
l it must consider preparation for family life. ___j[ 
--- =-===---'- =--===--===-~ ~-====-- --li = -
1 
I 
= F-=-~===-=·=·- - --==-~ ==-==-=o;--==-==c-=·=· =============- ==-- ==-== 
Table 16. Marital 
-
Question Per All 
Status of Students 
Cent of Per Cent of 
Students Graduates 
Per Cent of 
Dropouts 
I (1) (2) (3) 
Married? 27.7 23.1 
----~~------~--~--~~~~---~(~4) __ 1 
1. 
2. How long after school 
were you married? 
a. More than 3 years 
b. Within 3 years 
c. Within 2 years 
60.0 
33.0 
7.0 
55.8 
32.7 
11.5 
44.0 
67.0 
33.0 
o.o 
A considerably larger proportion of dropouts than grad-
1uates are now married. The reason is probably simply because 
being out of school, they found permanent work sooner and 
settled down to family life more quickly. Fifty-five of the 
total number who are married have children, a total of 103 
children. That is an average of two children per family. 
Actually, the figures indicate that a rather small percentage 
of former students are now married. This is most likely due 
to the war situation. For the same reason, it has been found 
that they marry on the average of about five years after 
they leave school. Education for family living at the high 
school level, now generally accepted as a common educational 
need to be met, would clearly be indicated by the figures 
in marriage presented in this study. 
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CHAPTER VI 
DROPOUTS: REASONS WRY THEY 
LEFT SCHOOL AND PRESENT ATTITUDE 
1. Reasons for Leaving School 
The large majority of dropouts walk out of school with-
out telling anyone just why they are leaving. They rarely 
lodge a complaint but for reasons best known to them they 
simply withdraw without notice. If reasons for leaving 
school before graduation could be learned, it is reasonable 
to believe that steps might be taken to improve certain con-
ditions that lead to withdrawal and thus increase the 
school's holding power. The survey, therefore, included 
!questions on reasons for withdrawal. Findings are presented 
below. 
Reasons. One student candidly reported, "To this day 
I don't know why I quit.q The majority gave one reason · and 
seemed to be sure that this was the real reason. The reason 
I --] ... , ,_ 
mentioned most frequently was "Liked to work better"; second, , 
"Joined the Armed Forces"; third and fourth, "Wanted money I 
for myself" and "Failed in subjects". We know that the 
latter reason has objective backing from the figures on the 
number of subjects failed by dropouts as reported in Chap-
ter IV. The table below lists also four other reasons 
I 
I 
I 
!I 
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they gave. 
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I 
Reason Given Frequency of Mention 
(1) (2) 
1. Liked to work better than school 21 
2. Joined the Armed Services 16 
3. Wanted money for myself 14 
4. Failed in subjects I 11 
5. Needed to support family 9 
6. Had to miss too much school 4 
7. Didn't think diploma would help 2 
II 
a. Had difficulty getting along 
with teacher(s) 2 
Quotations from students. A number of students wrote 
in their answers. These do not differ much from the general I 
pattern. Two mentioned sickness and one writes: 
"I had an accident which caused my right eye to go 
blind and had difficulties studying." 
There is more fault to be found with the school when 
one says: 
"Was deaf in my left ear and teachers could not under-
stand problem." 
Other reasons given: 
"Had to see if I could live without school. No! 
"The reason I quit school was to learn a trade and 
there was no opportunity in school. 
"Principal told me to come to school on time or to 
stay home. 
I, 
i 
I 
I 
! 
I 
I 
I 
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Analysis o~ reasons. As we examine the reasons given 
for leaving school, it is obvious that none of these reasons 
are complete. A student who gives as reason that he "liked 
to work better" of simply "Joined the Armed Services" is 
giving only part of his answer. He should add that the 
offerings of the school were unsatisfactory or at least not 
as attractive at the moment as the other thing he chose. He ' 
could not see the value of school. Even those who say they 
left because of failure in 1heir subjects leave room for 
conjecture as to the real reason. Why did they fail in 
studies? There would lie the real reason. Out of the num-
ber who left to join the services, only one was drafted; 
the others enlisted. }[uch of the evidence points to the 
conclusion that the reasons for leaving are related to a 
feeling of rejection for the kind of education they were 
experiencing. Stacked up against other opportunities, 
education and diploma were found wanting. 
2. Attitude of Parents 
A school wants to know if it can rely on the support 
of parents in furthering the school attendance of students. 
Did the parents of these dropouts make any effort to keep 
their children in school? 
=-- ------=... ~-
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Actually, the attitude of parents at the time was en-
couraging. Most students seem to indicate that at least 
their parents were opposed to their leaving school. There 
apparently were some parents who didn't care or even 
favored their child's leaving. That is a source of concern. 
Add to this 1he fact that although a large number of parents 
were opposed, yet students left just the same. The table 
below gives the percentages for each type of answer. 
Table 18. Parents•. Views on Children Quitting School 
-
Opinion Per Cent of All Parents 
(1) (2) 
1. Opposed 73.3 
2. Don't Remember 14.9 
3. Not opposed 5.9 
4. Didn't care 5.9 
3. What Dropouts Think Now About the Value of School 
I 
I 
I iK --~~~­r 
I 
I 
I 
I 
I 
I 
I 
I 
I 
.I 
There is no doubt whatever about what dropouts think now I 
More than three-fourths of I about their having left school. 
I 
all who left feel that the move was unwise and now are re-
gretful. 
I 
I 
I 
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Table 19. Present Attitude of Dropouts 
About their Decision to Leave 
Present Attitude Per Cent of All Dropouts 
(1) 
1. Unwise 
2. Had to then, but sorry now 
3. Not sure 
4. Wise 
(2) 
49.3 
29.8 
17.9 
3.0 
Of those who were -not sure, .a certain number were able 
to ol:J~ain ~heir diploma in USAF! eourses , and thereby felt 
less handicapped. A small group (3 per cent) still feel 
that leaving school was a wise move. 
Suggestions for improvement. The majority of dropouts 
had no very definite ideas on what might .have kept them at 
school at the time. One student did say: 
"Perhaps if education had been more emphasized to the 
parents of the community my parents would have been adverse 
to my quitting school." 
The other opinions are inconclusive as Table 20 shows. 
Either it is too far back for many to reconstruct their 
situation at school, or it is difficult to say "what 
would have happened IF." 
I 
I' 
,I 
li 
I 
I 
----= -- -- ===---=-== =--=-----=--- ~ = --=-==-==-====::-== =---=---
Table 20. Dropouts' Opinions as to What 
Might Have Kept Them in School 
F. ==-======:::======== Number of Times Mentioned Suggested Change 
(1} 
1
1. Change of course or subjects 
2. Help in solving problems 
3. Conference with teacher 
4. Other 
Yes No Not sure 
(2) (3) (4) 
7 
15 
11 
4 
17 
20 
12 
0 
15 
12 
17 
0 
That twenty-six students did mention the need for help 
,in solving some problem or the desire for a conference with 
/a teacher does suggest possible contributions that more ade-~uate guidance might have made to their adjustment and school 
/experience. 
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CHAPTER VII 
FURTHER EDUCATION 
1. Number in Higher Education 
A larger number of students reported having taken some 
higher education than was expected. Eighty-five students, 
J! or approximately 25 per cent of all those reporting, at-
11 tended some institution of higher learning. Both graduates 
1 
·
1 
and dropouts listed a number and variety of colleges and 
, vocational schools they attended, many of them several 
li years after leaving high school. The number of boys who 
,j were in the Armed Services and able to get education through , 
II the G.I. Bill of Rights swelled the total interested in 
" further education. Many others, once they left home, saw 
~~, and realized their need for extra schooling if they were 
I to get better jobs. As one student put it: 
"I never thought I would get a chance to go to college. 
1 
You never can tell. 
school." 
You should make the most out of high 
Institutions attended. In the next table are to be 
found in detail the institutions of higher learning these 
II students attended and the number attending each. 
no indication if students finished the course. 
-~~._. \ ,~ ~.:..' u::·t) \ ':.~ r ..J J I. 
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Table 21. Distribution of Graduates and Dropouts 
in Institutions of Higher Learning 
Name of Number Name of 
I 
Institution Attendin Institution --~~~(~1)~---------(~2~)~~--~(~i~)-----------r.~-
Colleges and II 
1 
tlniversi ties 
Assumption College 
I Boston College Boston School of Phar. 
I Boston University Brldgeport University 
I De trol. t University 
Holy Cross College 
Long Beach City College 
Mass. Inst. of Tech. 
Mass. Coll. of Phar. 
New York: 'Uiiiversity 
P~rin.St~t~-Optometry 
Ricker·. College 
Rider College 
Sophi~ Uhiversit~ 
St. Michael's College 
1 Tri~State College 
Tufts. Dental 
I Uni versi t;y-" of Alabama 
University _of Maine 
Vermont University 
West Coast University 
i1 Correspondence Schools 
Chicago Elect. 
1
1 Chicago Technical 
II La Salle 
II Utili ties Eng. Inst. 
1 
3 
2 
8 
1 
1 
1 
1 
1 -
1 
1 
1 
3 
1 
1 
8 
1 
1 
1 
15 
1 
1 
3 
1 
2 
2 
Business Schools 
Aroostook School 
of Commerce 1 
Burdett College 3 
Gates Business College 1 
Hartford Institute 
of Accounting 2 
Husson College 4 
Teacher Training 
Institutions 
Aroostook Teachers Coll. 2 
Gorham Teachers College 1 
Ifadawas.ka Training Se hool 1 
Teachers College of Conn. 1 
Vocational Schools 
Coyne Electrical 1 
Davenport School of 
Plumbing 1 
Franklin Technical Inst. 1 
Klok Furniture Inst. 1 
Latin-American Inst. 1 
Leland Powers Speech 1 
Lewiston Trade School 1 
Maine School of Photog. 1 
. .Marist Seminary 3 
Mass. Radio-Television 2 
New England Inst. 
of Embalming 1 
N.Y. Inst. of Photog. 1 
N.Y. State Vet. Vocational 1 
Oblate Seminary 1 
Quincy Trade School 1 
Roberts School Barbering 1 
II ~~ 
II 
their preparation. 
2. Attitude on Preparedness 
Both graduates and dropouts expressed some very defi-
nite felt needs in answering the question, "Do you feel 
you were well-prepared for the course you took?" Far too 
large a percentage quit a course they had taken after high 
school. Nearly a fourth of those who started admitted 
leaving a course unfinished. They listed a total of 26 
reasons for doing so. 
Table 22. Reasons Given by Graduates and Dropouts 
For Not Finishing Courses 
Fre- Fre-Reason Given :quency , Reason Given 'quency 
- (1) (2) (1) (2) 
Difficulty with studies 5 Took job 4 
Drafted or enlisted 5 Financial reasons 4 
Dissatisfied with schoo 4 Other 4 
-
- -
--
'I 
·II The two items that should be the greatest concern of 
I the school are the first, "difficulty with studies" and 
I 
II 
the third, "dissatisfied with school." The latter indi-
cates most probably a poor choice of school, or of a 
particular course in that school. As a matter of fact, 
15 students indicated that they felt they had made a 
wrong choice of course in their further education. 
Actually, they number only 14 per cent of all who an-
swered the question. I I 
Preparedness for college courses. As emphasized by I 
California officials in their follow-up studies 1 , schools 
should judge their efficiency by their product. These 
former students who have taken further education are in a 
good position to evaluate the quality of training they 
received. 
,, 
Out of a total of 120 who answered the question, "Do 
you feel you were well-prepared by y~ur high school course 
for the schooling you took after high school?", 7 out of 10 II 
said, "Fairly well-prepared"; 2 out of 10 said, "Very well-
prepared"; 1 out of 10 said, "Poorly prepared." 
Reasons. Did these students know why they did not 
feel fully fit for college? They did and suggested many 
areas as causes of the difficulty~ They placed their own 
1 Bu~eau '-Qf,··~ Qc9upa tional Information and Guidance, op. cit. , 
p-~ 2. 
I 
I 
weakness as the main cause, but since the school's pro-
fessed goal is to contribute to the well-rounded development! 
of its students, it must share the responsibility. If 
1 students do not use school to the best of their ability 
I 
I 
as these students confess, it is their fault, but it is 
also partly the fault of the parent, the teacher, and the 
counselor. The reasons for lack .of preparation given in 
Table 23 are the clearest indicat~on to the school adminis-
tration of the path which any improvement in this matter 
should follow. These are the "felt need~of the students. 
Table 23. Students Give Reasons Why They Felt 
Somewhat Unprepared for Further Education 
Reason Given 
(1) 
1. Did not use high school to the best 
of my ability 
2. Did not know enough about the field 
or further education 
3. Was weak in certain subjects 
4. Did not know how to study 
5. Did not know my capacity or aptitudes 
6. Subjects in college were too hard 
Number of Times 
(2) 
41 
28 
27 
22 
11 
8 
The subjects that students felt weak in were as follows: 
·
1
1 English, mentioned ten times; mathematics, nine times; 
science, four times; chemistry, history, civics, typing and 
1 bookkeeping each got one or two mentions each. 
55 
Suggestions for improvement. In their own words, 
II Table 24, Suggestions of Former Students for Giving Better 
Preparation to Those Taking Further Education I 
11· 
12. 
3. 
1
4. 
5. 
,6. 
7. 
Is. 
I 9. 
Suggestions Made by Students 
(1) 
More extensive preparation in English; 
grammar, literature, outside and remedial 
reading, vocabulary, and spoken English 
Instruction on how to study 
Conferences between principal, teachers 
and pupils to plan careers and courses 
More math courses 
Demand more and better work; more homework 
More public sperucing for everybody 
Better knowledge of fields of study 
Use of aptitude an4 classification tests 
More intensive science courses 
Frequency 
(2) 
29 
12 
9 
8 
8 
7 
5 
4 
3 
'I I 
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Following is a sampling of direct quotations of sug-
gestions offered: 
1. 
2. 
English. "I found out I was lacking in a few subjects. 
The main subject was English Grammar and Composition. 
Extensive preparation in Englsih courses - i.e. read-
ing and writing. Stress the use of the language to 
such a point where all students realize they must 
master it. 
"More study on English usage and Public Speaking. 
With our French background, that is our biggest weak-
ness. Expression is not taught enough. 
"Increase English courses. Regardless of what a 
man will do he must have a good vocabulary and must 
know how to use it. Otherwise he will be seriously 
handicapped. 
"Develop language, the most important tool of 
further education. Read voluminously, use of library 
and research. 
"A very strict course on vocabulary should be 
taught. 
"Study vocabulary, poetry, and English literature. 
"Accent should be placed on English! Too much 
French spoken at Boys' High. 
"More rigid English course. More memorization of 
poems etc. This greatly improves the memory. 
"There should be more English -- that is, vocabulary, 
compositions asd public speaking, also more reading 11 
assignments." 
How to study. "Teach them how to study properly --
exactly how to go about it with minimum loss of 
precious time. 
"Show them how to study, especially for long hours (6) at a time without getting discouraged. Teach them 
to concentrate; ability to think. 
"Teach pupils to learn and remember subject matter 
from lectures alone (not memorization). Teach pupils 
to grasp things quickly. In other words, not to de-
pend too much on repetition by teachers. 
"The art of taking notes especially during lectures. 
They just throw the stuf~ at you and you have to take 
notes or you don't remember a thing. 
"A course on how to study. 
"Shew them how to take notes -- typewriting, use of 1 
a library. 
"A course on How to Study (as taught in the Army)." 
r;7 .__, 
I 
I 
I 
I 
3. 
4. 
Personal counseling. "Help the student decide for 
himself what courses will help him the most in later 
life according to his interests and abilities; help 
him take his own stand on matters of value. 
I 58 
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"Let each student be interviewed by the principal 
before entering so that the principal can know whether jl 
or not the parents can send him to college. 
"Try to help students decide on their career in I 
their first two years of high school, so they will be j 
able to take the subjects they need most. 1 
ttl believe that the teacher should talk individually 
to those wishing to enter college and help them with 
certain problems such as what subjects to take and 
explain ~ .· rew . of the ways of doing things in college. 
"Smaller classes and closer relationships with the 
teachers; career counseling." 
More math courses. 
stressed. 
"Importance of math should be 
"A solid background in math is vital for any field 
of education. 
"l suggest that you stress math of all kinds. 
"He shru ld make the most of his Math which I think 
is the most difficult subject a student faces upon 
entering college. 
"Much more Math for technical fields. 
" ••• sharpness in mathematics." 
More work, homework. "If possible make them take 
Jects they should take and not those they like all 
time. -
"Demand more and better work, especially in the 
language arts. 
"Students should ask for extra work to do well in 
college. 
"Teach them not to be a 'goof-off' and not to hesi-
tate to take books home. 
"More discipline. 
"Much more homework than I used to have. That I 
realized only after I graduated. 
"~fy opinion would be to watch them more and to give 
them more homework." 
II 
II 
6. Public Speaking. "Insist still more that they should 
speak English outside of classroom. 
n A more advanced public speaking course. 11 
"1-fore practice in public speaking so everyone can 
get up and give a lecture in thirty minutes notice. 
7. 
8. 
9. 
·· _''More emphasis should be placed on Public Speaking ·1 
"Public Speaking. I feel that this is important 
especially for those who will further their education. 
"Speak more English." 
Better knowledge of fields of study. "Give a full 
explanation of the courses that will be taught in 
college. 
"Give more informa ti.on on what certain trades and 
careers have to offer. Also -- what high school 
courses are needed for it. 
"Let them know just what other kinds of schools 
there are for them after leaving high school. 
"Orientation on the major fields of study to all 1 
students." · 
Testing. "Try to help each choose his vocation or I 
profession by giving a series of aptitude or voca- 1 tional tests. (This can prevent many serious downfalls 
in later life. A person can be good doing a job he 
likes.) 
"Make them take a general classification test as 
to know what kind of work they are qualified for and 
concentrate studies in that field of work. 
"Such helps as vocational aptitude tests would be 
of great value. . 
"Aptitude tests should be given to learn abilities. "1 
Science. "They should take hard ~ubjects like ••• 
chemistry, sciences. 
"}lore theory in science courses. 
"Sciences and physics." 
"I don't think there is much the school can do. 
Responsibility lies on the parents. They should see 
to it that their children do more of their home work." 
Reviewing these suggestions one cannot help but note 
how many of them emphasize the very points mentioned re-
peatedly in school survey reports and in recommendations of 
school authorities for improved school practice. 
II " 
- - J •·· 
-,-
CHAPTER VIII 
SCHOOL SUBJECTS 
1. Appraisal of Value of School Subjects Taken 
One of the reasons for establishing guidance services 
in today's schools is to assist students to choose from the 
large number of subjects offered. Each student should make 
a wise choice, taking into consideration his capacity, in-
terests, and future plans. To assist students in their 
choices is one of the functions of the guidance program. 
Evaluation of subjects. Section IV of the survey-
form, entitled "Estimate of School Subjects", was intended 
to gather evidence on the needs of students at Boys' High 
in this regard. All students were asked to evaluate the 
subjects they took in the light of present position and 
needs. They rated them as "1-!ost Valuable", "Very Helpful", 
or "Least Valuable." The answers, contained in Tables 25 
and 26 offer a wealth of informatio~. The responses are 
especially useful for curriculum revision, one of the con-
siderations of this study. 
Interpretation of tabl~. The figures that are con-
tained in the tables need careful interpretation if they I 
I 
are to tell a true story. Numbers by themselves do not mean ~~ 
too much. The table may show, for example, that 120 students 
- ~ .:;_ -~ - ___::: -·- -
-
-
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rated English as "Most Valuable", while only 24 gave the same ~~ 
!rating to geometry. This does not mean immediately that I 
English is considered far more important. The reason the 
number is so large is that all students take English, while 
a small number only take geometry. On a percentage basis, 
perhaps a greater proportion of those who took geometry 
found it more valuable than those taking English. Also, the 11 
value a student places on a subject depends on whether he 11 
I 
jattended school after high school or not, whether he studied 
business, liberal arts, science, etc. Other related kinds 
of information would have to be tabulated for each group 
to make interpretations most meaningful. 
To achieve the purpose of this thesis, namely, to re-
veal guidance needs, two tables have been drawn up. The 
opinions of all students were divided into two groups: (1) 
II 
I 
I 
II 
'I I 
1the appraisals made by those who took further schooling after l 
high school; (2) the appraisals made by those who did not 
take any further schooling. The data indicate the needs of 
students for making better choices of subjects while in 
school. 
A careful consideration of the following points will 
ake for a fairer interpretation of the tables: 
1. It is presumed that the figures shown in Column 8 
represent the total numbers who took the subject and the 
- -~- -- --- --- .=----
total who made ratings of that subject. 
2. The percentage listed has more significance than 
the number. 
3. The students whose opinion is listed in Table 25 
have had a variety of experience in very different types of 
schools: some business, some arts and sciences, some trade, 
some four year, some one-year, and some for periods of dif-
ferent length. 
4. Among those taking more schooling, there was a pre-
dominance of short courses taken in the Armed Services with 
the emphasis on technical and practical trades. The number 
of these will have an influence in the demand for and the 
value placed on the manual arts and mathematics courses. 
I 
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' T bl 25 A raisal of the Value of Subjects Taken }fude by ' 
I 
a e .. pp 
Those Who Have :Ta~ Further Education 
I· -Subjects Estimate According to Frequency of ?tlention II Total in order and Percentage of Total Ratings Given Number of choice J.Iost Valuable VeryHe1ful Least Valuable 
No. % No. o No. % 
I (1) (2) (3) (4) (5) (6) ( 7) (8) 
-
English 120 87 ~ 6 17 12.4 0 0 137 
Pub. Speaking 50 75.9 15 22 . 7 1 1.5 66 
Religion 92 75.4 28 23.0 2 1.7 122 
jGen.:r.rath 69 63.9 34 31.5 5 4.6 108 
Typing 32 46.4 34 49.3 3 4.3 69 
l}fechanics 23 44.3 20 38.4 9 17~3 52 
~lgebra 34 43.5 37 47.5 7 9.0 78 I ~y~ics 25 42.4 30 50.8 4 6.8 59 
C~v~cs 36 39.6 45 49.4 10 11.0 91 jiGeometry 24 39.4 29 47.5 8 13.1 61 
lnookkeeping 25 34.7 35 48.6 12 16.7 72 
Trigonometry 11 34.4 13 40.6 8 25.0 32 
Chemistry 15 29.4 30 58.9 6 11.7 51 
Radio 10 28.6 14 40.0 11 31.4 35 [Electricity 16 27.1 27 45.8 16 27.1 59 
Geography 17 26.2 39 60.0 9 13.8 65 
History 26 22.4 78 66.6 I 13 11.1 117 French 19 18.6 50 49.0 33 32.4 102 Biol ogy . 4 17·.4 16 69.6 3 13.0 23 
IGen.Science 17 15.6 74 67.9 18 16.5 ' 109 
~a tin 8 12.7 28 44.5 27 42.8 63 Shorthand 5 12.5 9 22.5 26 65.0 40 
r oodworking 1 4.6 13 59.1 8 36.3 22 
~lysis of rating. It would appear from the propor-
tions who reported subjects as being "Least Valuable" that 
~any poor choices were made. :nost striking were the follow-
d.ng: 33 for French; 27 for Latin; ~ated as least valuable. 26 for shorthand -- all 
II 
I 
II 
C3 
English, Religion, Public Speaking, and General Mathe-
jmatics are rated by the greatest number as "Most Valuable." j 
Very few rated any one of these four as "Least Valuable." 
However, a more complete picture on the value of subjects to 
these students may be seen by examining the percentages under 1 
lcolumns 4 and 5, "Very Helpful." Among other subjects, 
'Geography, ..History, and General Science are rated very high. 
Another evaluation. The same type of evaluation by 
! the group which did not take any further schooling will give 
!another slant on the problem. 
I 
I' 
I 
' 
I 
Appraisal of the Value of Subjects Taken 1t1ade by 
Those Who Have Not Taken Further Education 
I Table 26. 
'====~================~== 
I Subjects Estimate According to Frequency of Mention 
, in order and Percentage of Total Ratings Total 
II of choice 1_M_o_s_t_V_a_l_u_a_b_l_e-+-V_e_r_y_H_e.-lj>-· -fu_l....,..· _L_ea_s_t_V._al_ua_b_le--; Number 
No. % No. % No. % 
II 
II, _ __;.( 1_) _ -+-__ (...,;2 >~_(..._3..;..) -+---(;._.4,._) ____.< _.5 )--t-~< 6 __ ) __ ..;(;_7.;...) ---i~(-8 >---._ I, 
!
'English 115 81.6 26 17.4 0 0 141 
Religion 90 76.9 23 19.7 4 3.4 117 
Gen.Math. 95 65.5 45 31.0 5 3.5 145 
Pub.Speaking 31 54.4 25 43.8 1 1.8 57 
'!'!Bookkeeping 37 41.4 45 50.0 8 8.9 90 
Algebra 19 38.8 20 40.8 10 20.4 49 
!Radio 5 35.6 6 42.9 3 21.5 14 
liHechanics 18 · 32.7 I 32 58.2 5 14.7 34 
Typing 21 32.3 35 53.9 9 13.8 65 
1lvoodworking 11 32.4 18 52.9 5 14.7 34 
Electricity 12 27.3 25 56.8 7 15.9 44 
Geometry 9 26.7 20 57.2 6 17.1 35 
Civics 18 23.7 49 64.5 9 11.8 76 
!
History 25 22.4 59 52.6 28 25.0 112 
f hysics 5 18.5 14 51.9 8 29.6 27 
11Trigonometry 1 16.6 3 50.0 2 33.4 6 
!French 15 16.5 41 45.0 35 38.5 91 
Geography 8 14.5 40 72.8 7 12.7 55 
Shorthand 5 14.3 6 17.1 24 68.6 35 
Gen.Science 14 12.8 70 63.5 26 23.6 110 
Chemistry 3 10.3 12 41.4 14 48.3 29 
!
Biology 1 5.5 8 44.4 9 50.0 18 
Latin 0 0.0 20 46.5 23 53.5 43 
I 
I 
Comparison of statistics. Judging from the figures on .II 
!Table 26 and 25, the students who took further schooling and ' 
those who didn't agree on the four subjects found to be most I 
valuable: English, Religion, General ::r.ra thema tics, and Public I 
1 :::a:::::ol::::r1:::t~m:::r:h:s0::s:::r::::td:::::::::t· 
I 
II 
II 
II 
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' three mathematics courses, chemistry, and physics, usual 
college requirements. The non-schoolmen, on the other hand, 'I 
II lean towards the industrial arts: radio, mechanics, wood-
lworking, and electricity. 
I Like the "schoolmen", the "non-schoolmen" rate as 
!! "Least Valuable", Latin ~nd shorthand, and they add also 
I biology instead of French. In both tables, there is a strong , 
I 
preference indicated in the "Very Helpful" column for civics 
land geography. There is an indication that the students 
rated their subjects for their cultural benefits as well as 
for their economic value. 
2. Subjects Desirable to Former Students Now 
If students express some dissatisfaction with their 
!choice of subjects in school, the next logical question to 
sk is, 11lfuat subjects do they wish they had taken or would 
r ant taught today?" The response to this inquiry was large • . 
!
Two hundred and thirteen students who answered made 332 sug-
gestions for subjects they wished they had taken or would 
~ ike to see taught today for the benefit of others. 
I 
G 
Table 27. Subjects Wanted by Former Students Now 
--
Subjects in order Number of Times Uentioned 
of choice by all All Students Schoo1men Non-Schoolmen students 
(1) (2) (3) (4) 
- -
Public Speaking 30 13 17 
Typing 29 10 19 
Mechanics 25 8 17 
Trigonometry 21 13 8 
Algebra 19 11 8 
Geometry 17 9 8 
Electricity 14 6 8 
Bookkeeping 13 4 9 
Radio 13 4 9 
~gricul ture 12 5 7 
hysics 11 6 5 
~hemistry 10 7 3 · 
oodworking 9 3 6 
nglish - Literature 
and Vocabulary esp. 9 5 4 
Fc iology 7 5 2 
Current Events 7 5 2 
il-1usic 7 5 2 
Gen.N:a th (more) 6 2 4 
(6 ocial Studies (more) 6 2 4 
Geography 5 3 2 
-
Each of the following subjects were mentioned less than 
five times: 
II 
II 
Auto-Driving 
Reading 
Economics 
How to Study 
:ttrili tary Drill 
Diesel Mechanics 
Palmer }Iethe>d 
Debating 
Spanish 
German 
Sex 
Jlforal Guidance 
Dramatics 
Photography 
Art, Drawing 
Pers onality 
Psychology 
Law 
Vocational Guidance 
Hobbies 
Salesmanship 
II 
II 
I ''I 
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3. Reasons Given by Students to Explain Why They 
Didn't Get the Most Out of School 
The problem of enabling students to do their best work 
while they are in school is perhaps the key problem to 
1better education. It is every teacher's problem; it is a 
particular concern of guidance people since they are con-
cerned to motivate as well as guide students. One question 
in the questionnaire attempted to reveal attitudes and 
reasons which pupils felt contributed to poor school work. 
The evidence shows clearly the need of guidance if better 
I 
work is expected. The many suggestions are tabulated in 
1 the following table w·i th the number of · times each was mentioned. ! 
Table 28. Reasons Why Students Did Not }!ake Most 
of High School Opportunities 
Reason Given Frequency 
II 
ll------------~<·ff----------------------~~----(~2~)---- I 
-1-.--D-i_d_n __ o_t __ r_e_a_l-~-.z~e~t-h_e ____ v __ a_l_u_e __ o_f. __ a_n ___ e_d_u_c_a_t_i_o_n---·---+----~1~9----- ' 
2. Plain lack of interest 16
8 
11 
3. Did not have a plan for the future 
4. Not enough discipline; not made to work 6
5 
I 
5. Had difficulty in learning, got discouraged 
6. Too much outside activity- sports, fun, etc. 5 
1
7. Teachers too dull; not interested in us 5 
8. Lazy 4 
11 9. Personal problems: shy, poor voice, etc. 3 
~ O.Problems at home 2 
il. Did not know how to study, concentrate 2 
i2. Lack of subjects I was interested in 2 
il.3. Took wrong subjects 
I 
68 
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It is evident that all of , these reasons given have 
guidance implications. A few numbers like 12 refer more 
to curriculum revision. On the t~hole, the picture is one 
of personal problems which are not provided for in the pre-
sent subject-matter set-up. 
Quotations. A selected sampling of responses on this 
question will highlight the tabulation of answers. 
":Hajority of teachers too dull to get and hold 
attention of students. 
II 
":Uoreorles3ignorant of the fact that education 
plays such a major part tn choosing a vocation for 
future years. 
"Indifference because I saw no immediate or future 
help from studying. 
"Never expected to receive higher schooling or 
to leave home. 
"Because the teachers were too soft on us. 
"Undecided. No goal to aim at. 
"I never realized that every bit absorbed in 
school would some day mean success or failure, a 
position of importance or just another job. 
"Handicapped with too many domestic problems 
due to a broken-up household over which I had no 
control. 
"At that time I don't think teachers were too 
interested whether a guy made it or not. 
"Stuttered a lot and was scared when told to 
read aloud in class. 
"The main reason for me and for many others, I'm 
sure was (is--?) the lack of extra-curricula, par-
ticularly in sports. 
"I didn't realize that some day I'd have to make 
a living on my own and figured you didn't need to 
know anything. 
"Did not study enough math and did not do enough 
reading. 
"Not enough hours of studying at home. 
"Yak! Yak! 
"Too lazy and too interested in sports. 
"Too much night life. 
"I believe I would have gotten a little more out 
of it if it had been a little harder." 
69 
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4. Suggestions for Helping Students to 
Greater Achievement 
"What is your suggestion for encouraging today 1s pupil 
I ~) /(. 
li to work harder in school?" In asking this question, it was 
11 
expected that former students would give valuable suggestions I 
from their own experience. The purpose was also to elicit 
from them further expression of the guidance needs in this 
school. This it did. Nearly two hundred suggestions were 
1made with a wide variety of comments. 
I 
I 
-
Table 29. Means of :r.rotivating Students Suggested 
by Both Graduates and Dropouts 
List of Suggestions in Order of Frequency 
Show them the value of an education today -- for getting 
a job and living happily; the value of certain subjects. 
Make clear to pupils that they NEED a high school educa-
tion to qualify for jobs today. 
Encourage and help pupils to make their plan for the 
future and to have definite goals in mind. 
Force students to work harder by being more strict all-
around; stiffer in marking, more homework. 
Make the class material and teaching more interesting. 
Have more social events. 
Enlist cooperation of parents and work with them. 
Have vocational guidance and personal counseling. 
Let teachers show personal interest in students. 
Develop an honor system that will halp all pupils. 
Quotations. The sampling of quotations relating to 
the table above dwells especially on those references to 
70 
distinct guidance needs. 
"Point out to them the necessity, the pleasure 
and self-reliance that can be gotten out of education. 
"Have the teachers show a personal interest in 
whatever field the student seems to favor. 
11 Have teachers explain to them how they may profit 
from each subject and help them choose right subjects. 
"They should have a better understanding of what 
they would like to do and choose subjects accordingly. 
"Have them set a future goal and work accordingly. 
"Let them learn about industry and trades. 
"Heart to heart encouraging talks from parents, 
principal, and teachers, when noticed that pupil is 
losing interest due to poor influence from others. 
"Every student should set a goal for himself while 
in high school, such as planning to go to college or 
some other school, even if he knows his parents can't 
afford it. He can always work his way through school; 
it's hard but it's being done by many boys every year. 
"lf every past student could give them a pep talk 
on school. And the present pupils would believe it. 
~Teachers should get more close to personal prob-
lems of pupils. Take each as an individual. 
"Give them some sort of orientation lectures, 
something that will make them realize the need for 
study and the good they can derive from it. 
"Let them see the results of this survey. 
"Try to make them realize through talks, facts, 
and figures that every course they take in school will 
one way or the other have a bearing on their future. 
"Have them observe the conditions of living and 
earning a livelihood. Try to make them see further 
than their noses. 
11}Iy interest came when one of the old pupils made 
a speech in class and told about how his education 
made a man out of him." 
"Let parents know through other means than · the 
report cards why a student is having difficulty and 
offer to meet and discuss with them while the student 
is present. 
1'1' 
II 
II 
"Give more tests for scholarships ! 
"Vocational guidance -- personal problems. Try 
to give the students a goal to aim at. 
"Try to show them how valuable it will be. }fany 
of them find out too late. 
"H9ld a meeting once a week, to find out the prob-
lems of the students, and discuss what can be done 
about it, and future studies. 
"Counsel them so that they may see what the goal 
is that they are striving for. Ambition can be de-
veloped if an end goal is realized. 
"Vocational counseling in all four years so that 
pupils will know what they are working for." 
As these statements are analyzed, a number of procedure 
for staff consideration may be developed. 
72 
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CHAPTER IX 
ANALYSIS OF EMPLOD!ENT DATA 
The large majority of students who leave Van Buren 
Boys' High go immediately to work. Nearly forty per cent 
of those who came to school in the last ten years dropped 
II out before graduation and went to work immediately, or 
1
1 joined the Armed Forces. Of those who graduated, about 
eighty per cent never took any additional schooling and 
were also thrown immediately into competition for- a satis-
fying and remunerative job. Did all these people find 
jobs that suited their ability? Were they able to keep 
these jobs? What help were they able to enlist to find a 
il good job? This chapter tabulates and analyzes the answers 
to these questions made by both graduates and dropouts. 
1. Amount of Time It Took for Graduates and 
Dropouts to Get First Full-Time Job 
The first question that was asked in this section of 
the questionnaire was, "How much time elapsed between the 
time you left school and your first FULL-TIME job?" Out of 
the total of 310 who answered the survey, 190 reported on 
this question. Of this number, 137 were graduates and 53 
I 
were dropouts. It is presumed that those who did not an-
swer either: (1} have no full-time job yet; (2) or, went 
to work immediately and did not record their position. 
---
Table 30. Time Elapsed Between School 
And First Full-Time Job 
-
-
Frecuency of Mention 
Amount of All Students Graduates Dropouts Time Elapsed 
Num- Per Num- Per Num- Per 
ber Cent ber ' Cent ber Cent 
-~1) (2) (3) (4} {5) ( 6) ( 7) 
1. Few weeks 57 30.0 41 29.9 16 30.2 
2. Few months 42 22.1 28 20.4 14 26.5 
3. No time 34 17.9 25 18.2 9 17.0 
4. One year 22 11.6 18 13.2 ~ · I 7.5 5. Two years 12 6.3 7 5.1 9.3 
6. Three years 10 5.3 8 5.8 2 3.8 
7. Five years 4 2.1 2 1.5 2 3.8 
8. Seven years 4 2.1 4 2.9 0 
9. Four years 3 1.6 2 . 1.5 1 1.9 
10. Six years 2 1.0 2 1.5 0 
Totals 190 100.0 137 100.0 53 100.0 
Evidently, students have found work very quickly. 
Nearly 70 per cent of them found their first full-time job 
before more than a few months had elapsed. About 74 per 
cent of the dropouts were in this group and 68 per cent of 
the graduates. The dropouts have a slightly higher per-
centage since very often they leave school precisely be-
cause they have a job awaiting them. In interpreting the 
II 
long spans of three, four, five and seven years, we must 
remember that many of these boys put in that many years 
in the Armed Services and only then returned to look for 
employment. A small number also misunderstood the question. 
They indicated rather the time it took them to settle down 
to their present, permanent occupation. With the labor 
market as it is today, there is little difficulty for 
anyone to find a job. It is another question as to how 
many of these jobs are suitable and satisfactory. 
2. Various Types of Jobs Held By Graduates and 
Dropouts Since They Left School 
Kinds of emplol!ent secured. The graduates and drop-
outs were asked to list all the full-time jobs they had 
held since the time they left school. Occupations engaged 
in while in the service were not to be included. One 
hundred and fifty-five graduates and 67 dropouts reported 
on this question. They listed over 100 different occupa-
tions. Some students had held as many as five or six 
different types of jobs; most of them held more than one 
kind. The classification of occupations used in Table 31 
is taken from the Bureau offue Census. Comparison is made 
between the number of graduates and of dropouts holding 
each type of job. This list represents the occupation 
75 
i' of 222 students; that is 70 per cent of all the people who 
answered the questionnaire and just about 50 per cent of 
I 
I 
I 
I 
I 
all the students who attended this school. The rather 
large percentages not answering are undoubtedly in the 
.Armed Services. 
7S 
-, ' 
Table 31. Occupations Reported 
By 222 Former Students 
II -Occupation Grad- Drop- Occupation 
uates out§_ 
(1) (2) (3) (1) 
- -
Professional and Clerical and 
Sem1-Professional saies 
Accountant l 1 0 Bookkeeper Dentist 1 0 I Sales Clerk 
Embalmer 2 0 Supply repres. 
Engineer, Field 1 0 Hotel Clerk 
Engineer, De- Assistant Mgr . 
velopment 1 0 of store 
Lawyer 1 1 Office clerk 
Metallurgist 1 0 Grocery clerk 
Nurse, male 1 0 Hardware clerk 
Optemetrist 1 0 Clothing clerk 
Photographer 1 0 Delivery clerk 
Priest 1 0 Insurance office 
Teacher 4 0 General clerk 
Drugstore clerk 
I·Grad-
uates 
(2) 
l 1 
18 
1 
1 
1 
3 
20 
2 
1 
3 
1 
7 
2 
anagersz Owners Insurance, salel. 3 
Officials Road salesman 3 
Hotel Manager 1 0 Reporter 1 
Store ~Ianager 3 0 Telegrapher 1 
Store Owner 1 0 Typist 1 
M 
Farm Owner 4 0 Secretary 1 
Buyer-Seller of Post Office 2 
Lumber 1 0 }fail carrier 2 
Potato Inspector 2 2 Craftsmen Business Partner 1 0 
Highway Com- Electrician 3 
missioner 0 1 Auto }fechanic 5 
Superintendent, 
I 
Aircraft }fe ch. 1 
Insurance Office 1 0 Carpenter 10 
Owner, Radio Shop 1 0 }1ea t cutter 1 
Agent, Public Body repair 2 
Relations Office 1 0 Shipfitter · 1 
Foreman, carpenter 1 0 Refrigeration 
Manager, Light mechanic 2 
Company 1 0 Sheet metal 
mechanic 1 
Drop-
outs 
(3) 
2 
0 
0 
0 
1 
3 
0 
2 
0 
0 
2 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
3 
0 
3 
0 
0 
0 
0 
0 
I 
II 
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Table 31 (concluded) 
Gra~ Drop- I Grad- Drop- Occupation Occupation uates outs uates outs 
(I) ( 3) (1) {2) (3) Jl - (2) 
- Service (cont.) Lens Polisher 1 0 
Type Assembler 5 1 Theater Police 2 0 ~fill Weaver 1 0 Bartender 1 0 Elec.Maintenance 3 0 Taxi Driver 3 0 Paper Finisher 1 0 Cook 0 1 Hoist Tester 1 0 Waiter 0 1 House Painter 2 1 Bus boy 0 2 Electronics shop 2 0 Pinsetter 0 1 Welder 2 5 
Indus trial Insp. 1 0 Laborers and Butcher 2 3 He lEers Toolmaker 0 1 
Shoemaker 0 1 Farm Laborers 33 27 
Weaver 0 1 Carpenter's 
Helper 3 0 
0Eerators Electrician's 
Helper 0 3 I Press Operator 3 0 Starch Factory 1 0 Chauffeur 1 0 Factory worker 2 1 I Truck Driver 9 8 Timekeeper 4 0 Bulldozer Oper. 3 1 Engineer's Lathe Operator 2 0 Helper 1 0 Machine Operator 6 6 Potato House 4 2 RR Brakeman 1 0 Tree Surgery, 
I 
Telephone In- Helper 1 0 stallation 2 0 2fel ter, Trolley Operator 1 0 Lumber }fill 1 0 I Shovel Operator 2 0 Factory 11 0 Grader Operator 0 1 Roofer's Helper 0 1 
I Construction 14 3 Service Gen .}!ain tenance 1 0 I 
2 0 Lumber Yard 1 3 I Church sex ton ~ I 
Printer's Helper 2 0 Attendant, fillin 
station 3 1 Dishwasher 0 2 
I Barber 2 1 Plumber's Helper 1 0 
I 
Janitor 0 1 
I 
I I 
II I 
I 
-
- - - - -- -
I 
I 
I "} [, ' . 
Analysis of classification. It is necessary to re-
member in trying to analyze this list that a certain number 
of students had a planned career interrupted and sometimes 
completely changed by a call to the Armed Services. This li 
fact would tend to increase the number listed as unskilled 
workers. On the other hand, the lack is probably balanced 
by the increased number of students now in the professional 
field who got there only through the G.I. Bill of Rights. 
The war years helped to increase the number who were chang-
ing from job to job. Many more students would have settled 
to one career had they not been called to the service or to 
lucrative jobs in defense plants. 
3. Reasons Former Students Give for Leaving Jobs 
The question was asked directly, "If you left one or 
more full-time jobs, would you remember the reason?" Out of 
the 101 graduates reporting, there were 139 mentions of 
different reasons for leaving jobs; the 46 dropouts listed 
67 reasons (Table 32). The reason mentioned most fre-
quently by both groups was either "Offered better job", or 
"Joined the Armed Services". From this evidence, we can 
safely infer that the lack of stability in keeping a job 
is not due to any special lack of competence on the part of 
students. It is a result of the times to a great extent 
and probably because of poor choice of work in the be-
ginning. 
Table 32. Reasons Given by Students 
For Leaving Full-time Jobs 
- -I -Reason Given Number of Times Mentioned 
For Leaving Job All :Students Graduates Dropouts 
I . 
I 
I No. 1 Jo No. % .No. /o 1 
(1) (2) (3) (4) (5) ( 6) ( 7) 
- -
31.3 1 1. Offered better job 67 I 32.5 46 33 .~1 21 2. Joined Armed Services 57 27.7 34 24.5 23 34.3 1 
3. Laid off 38 18.4 26 18.7 12 17.9 
4. Disliked work 25 12.1 20 14.4 5 7.5 
5. Disliked employees 10 4.8 7 5.0 3 4.5 1 
I 6. Other 9 4.5 6 4.3 3 4.5 , 
-
Totals 206 139 67 
I The table shows that dropouts tend to change JObs more 1 
II 
often than graduates. Over 57 per cent of the total number 
of dropouts who returned questionnaires said they had left 
one or more full-time jobs. Only 32 per cent of the grad-
1 uates reported the same. The table indicates however that 
graduates and dropouts agree on the reasons for leaving 
jobs. A slightly larger percentage of dropouts leave to 
1 
join the service. This is natural since we expected 
somewhat more job dissatisfaction among the dropouts. 
II 
I 
I 
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4. Holv Graduates and Dropouts Obtained Their Jobs 
As these students leave school and very often leave 
home, they face a brand new problem. How go about the task 
I 
I~ i 
of finding a good job? All employers concede that they ex- 1 
pect a certain "know-how" in those applying for jobs and I 
I 
that the parceling out of jobs depends on it to some extent. I 
Students were asked then just hol~ they obtained their various 
jobs. A total of 193 answered the question, but they gave 
392 responses. It indicates that each obtained several jobs ! 
and used a variety of means. j 
Table 33. Means Used in Obtaining Jobs 
Means They Used 
1= Number of Times Mentioned 
All Students Graduates Dropouts 
---(-1~)--------1---(-:--2"':"'")- ( 3) ( 4) I 
-------~--------------·---+--------------~--~-----+---~~---
1. Through parents or 
relatives 
2. Through my own efforts 
3. Through friends 
4. Employment office 
5. Newspaper ad 
6. From school 
136 
131 
62 
29 
22 
12 
100 
115 
45 
10 
20 
11 
36 
16 
17 
19 
2 
1 
I ______________________________ ._ _____________________ ~---------- ~ 
Help from school. The number that received help from 
school in obtaining their jobs is the smallest. It is evi-
dent from this that the school is not serving as a placement ' 
agency for its school leavers. The largest number got em-
I 
~ 
ployment through their parents or relatives; the next 
largest number through their own efforts. Do they use 
these means instead of employment office as a matter of 
choice, or because they are unable to do otherwise? For 
those who remain at home, obtaining work through the grape-
vine of relative and friends is probably the most natural 
, means. Many cities have employment offices, but it seems 
doubtful if students feel competent enough to use this 
source. Do they wish they could use the other means? The 
question on the amount of preparation high school gave them 
for that sort of thing will provide the answer. Number 6 
of this section records the answers. 
5. Where Students Got Training for Their Jobs 
Most high school systems are enlarging their facili-
ties in an effort to provide training for their students 
in various manual arts and trades. Only for the last 8 
years has this school had any type of shop program. 
The aim of the question asked here was simply to note 
if training for the job students held had come from school, 
on the job, or elsewhere. The total number of responses 
(Table 34) was again greater than the number answering be-
cause many held more than one job. 
I 
I 
I 
II, -.. I ,. 
I 
Table 34. Where Students Got Their Job-Training 
-==================~=========T=======T====== 
Place All Students Graduates Dropouts ! 
---------~--------------~~------------·r----------+---------(1) (2) (3) (4) I 
1. On the job 167 123 44 
2. In school 79 66 13 
_3_. __ E_l_s_e_w_h_e_r_e __ ·------------~~----l-5 _________ 1--------9----~------6-- ~ 
The answers made by graduates and dropouts parallel 
each other. The designation of "elsewhere" was explained 
by some to mean a hobby, self-taught at home, or learned 
in the Armed Services. 
I 
I 
6. If and How Students Plan Life's Work While in High School 
The next inquiries in the study were concerned with. the I 
amount of career-planning done while these students are 1n 
high school. Two correlated questions were proposed: "Did 
you have a definite plan for work before you left school?" 
and follOl~ing upon it, "Are you doing what you planned to 
do?" · It is to be remembered ·that during the time these 
people were in high school t here was no organized system to 
give students help to choose careers and plan future goals. 
Some help and encouragement was given by individual teachers 
but the greater majority of students had to initiate such 
planning on their own. 
I I 
Table 35. Number and Percentages of Graduates and 
Dropouts liho Planned Future Work 
As is to be expected, the graduates who stayed in 
school the full four years prepared better for the future 
I JbY planning for their work (Table 35). Nearly 60 per cent 
! had a definite plan for work. On the contrary, over 60 per 
cent of the dropouts left school without having any very 
I 
!definite ideas in mind about a future occupation. The per-
1centages having a plan are small however in both groups. 
1Even among the graduates a full 40 per cent were without 
!definite ideas for the future. 
I Table 36. Number and Percentages l'lho Are Doing 
What They Had Planned in High School 
' =============F===========~========== I,-~. Answer Graduates Dro_p_outs Number Per Cent Number Per Cent (1) - \2) (3) (4) (5) 
Yes 39 49.4 10 43.4 
No 20 25.3 7 30.4 
Partly 20 25.3 6 26.2 I 
·-------+---------r------+---------- 1 Totals 79 . 100.0 23 100.0 I 
li '-------------------~-----+~------~----~---------- 1 
I[ 
--
I 
Proportion who carried out plan. Table 36 shows the 
number and percentage who are carrying out plans made in 
high school. The first thing to be noted in comparing this 
table with Table 35 is that while 96 graduates said they 
had a definite plan, only 79 answered this question; 
likewise, 24 dropouts claimed a definite plan, and 23 an-
swered this question. Only 85 per cent of those who claimed 
to have made a plan for work answered the question inquiring 
if they l'lere doing what they had planned. 
A second observation is that a little less than half 
in each group claim they are doing what they had planned. 
At first sight, the proportion seems small but it is con-
siderably increased if to it is added another 25 per cent 
who say they are doing at least "partly" what they planned. 
Then, consider that the intervening wars and times of war 
have done much to disrupt planning in school. With those 
facts in mind, the results of planning do not seem quite 
so poor. There are two definite indications of poor 
planning: (1) approximately 25 per cent in each group say 
definitely "No", they did not carry out their plans; (2) 
the graduates did not succeed much better than the dropouts 
in carrying out their plans. 
33 
I 
I 
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7. Do Students Feel That They Were Prepared for Work? 
To some extent, high school purposes to prepare its 
students for the task of job-getting and job holding after 
they leave. The school feels that students for whom high 
school is terminal education should acquire in school a 
good part of the knowledge and ~kills needed in order to 
apply for a job, get it, and keep it. The question asked 
concerning this preparation was therefore, "Do you feel 
your high school course prepared you well for getting a 
job and keeping it?" To the same kind of question on prep-
aration for further education, students had answered in 
Chapter VII in the following fashion: seven out of ten 
were "fairly well-prepared"; two out of ten were "well-
prepared"; one out of ten were "not well-prepared". These 
figures represent practically the same answers as those 
listed below. Evidently, the school is not doing a better, 
or worse job of preparing people for work than it is for 
further education. 1 
1 The reader is referred to Chapter IX, g .. l05 for comparison 
with figures on degree of preparation f or solving per-
sonal problems. 
II 
I 
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Table 37. Opinion of Students on Their Preparedness 
For Job-Getting and Job-Holding 
--
Opinion on ~-All Students Graduates Dro~outs 
Preparedness Num- Per Num- Per Num- Per ber \ Cent ber Cent ber Cent 
--(1) (2) (3) (4) (5) ( 6) ( 7) 
-- -
Fairly well-prepared 125 63.7 102 64.1 23 48.9 
Well-prepared 44 22.6 40 25.1 14 29.8 
Not well-prepared 27 13.7 17 10.8 10 21.3 
Totals 196 100.0 159 100.0 47 100.0 
I 
Analysis of figures. On the whole, the graduates de-
clared themselves better prepared for the field of work than 
I did the dropouts. lfhile 64 per cent of the graduates said 
1 they were "fairly well-prepared", only 48 per cent claimed 
the same. Also, while only 10 per cent of the graduates said l 
I "not well-prepared", twice the number, or 21 per cent said 
the same. 
8. Opinions of Students Concerning Their Preparation 
For the Field of work 
If 63 per cent of the students who came through this 
I school declared themselves only "fairly well-prepared" for 
I their work and 13 per cent said "not well-prepared", it is 
'necessary for the school to investigate where the fault 
l lies. The question was put directly to the students and 
I 
II 
I 
.:.; --=----- -
lthey were asked to be very honest. "Give the reasons why 
i you think high school did not prepare you well". They were 
requested to declare one or many reasons why they felt un-
,prepared, even if this involved a criticism of the school. 
Table 38. Reasons Given To Explain Why High School 
Did Not Prepare Students Well for Work 
- --
Reason Given 
Fre__guency of Mention 
All 'Students Graduates Dropouts 
{1) (2) (3) (4) 
·1------~~-----------------+-------~----;------~--~--~------
' 1. Did not use high school to 
the best of my ability 
2. Thought of future work 
too late 
3. Chose wrong course 
4. Didn't know my ability 
or aptitudes 
5. Did not know the oppor-
tunities open 
11 7. 
Never learned how to 
look for a job 
Did not realize what I had 
to do to keep a job 
Total responses 
69 
48 
35 
29 
24 
50 19 
36 12 
24 11 
22 7 
16 8 
18 14 4 
3 2 1 
----------------+----------+-----------236 158 78 
· ----------------------------~-------------~-----------~------------
'I 
Analysis ~f responses. The tabulation of responses in 
'' Table 38 reveals first that the single reason quoted most 
I 
often, by both graduates and dropouts, is "Did not use high 
I 
1school to the best of my ability". Thirty-one per cent of 
the graduates and 24 per cent of the dropouts gave this 
·reason. Although pupils appear to be responsible for their 
I 
I 
I 
. I 
I II 
I! 
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own lack of preparation for work, some of that blame must 
be put back on the school. It is a function of the school 
and the parents to see to it that students get as much out 
I of school as possible, and to encourage them to consider 
1 the nature of their future work~ 
I 
9. Tabulation of Suggestions }fade by Students for 
Improving the Preparation Given in High School 
For Choosing Careers, Getting and Keeping Jobs 
Classification of suggestions. Students had many 
suggestions for improving preparation for work. This is 
' perhaps the most fruitful source of information gathered 
I from them. It is likewise the most enlightening and most 
' surprising for this reason. These students did not request 
1 more vocational courses or better subject matter. By far 
the most popular demand was for these two things: (1) gr=eater ll 
development of character and personality traits; (2) more 
information on occupations and opportunities for careers. 
1 Following very closely upon these in frequency of mention 
were requests for counseling. Table 39 provides a summary 
I listing of suggestions offered. 
Table 39. Classification of Suggestions for 
Improving Preparation Given for lvork 
Suggestions Classified 
Percentage of 
Total 
Suggestions 
(1) 
·----
(2) 
·---------------·----------~~----~~-----1. Character training: honesty, initiative 
self-confidence 
2. Occupations course; information about 
occupations and career opportunities 
3. Counseling: conferences between pupils 
and teacher; also parents 
4. Better training in spoken English 
5. Getting along with people: taking orders, 
public relations !6. Aptitude tests 
7. How to interview and apply for work 
8. Help to make plans for the future 
9. Inviting business men to talk at school 
10. Improved total Career-Guidance program 
11. Require more l'lOrk of the students 
12. More voca tiona! courses l3. Part-time working experience l4. Only a general education 
15. Co-education 
16.9 
14.7 
11.0 
8.8 
8.1 
6.6 
4.4 
3.7 
2.9 
2.9 
2.9 
2.9 
1.5 
1.5 
Quotations from student answers. In order to get the 
'
real flavor of students' suggestions, the reader should read 
;directly from the words of .the students themselves. An un-
lclassified sampling of their answers is given below: 
I 
Have a few businessmen talk to them about dif-
ferent careers. 
Once in a while a class should have the liberty 
to go on the job to see how it's done and shown 
the engineering parts of the job such as blueprints, 
good tools, etc. · 
I 
J 
1 
Aptitude and interest testing; instruction in 
requirements of representative jobs. 
The ability to express yourself is a major 
factor in obtaining a good job. My belief is that 
high school does not devote enough time to this 
subject. 
Teaching the student how to prepare records of 
personal qualifications and how best to present 
himself at interviews. 
Show them the necessity of being on time and 
most of all the importance of going after what they 
want. 
More vocational training and more get-together 
between teachers and pupils. 
Aptitude tests; personal consultation with 
pupils; learn to work with others, taking and 
giving orders. 
Stressing the advantages and disadvatages in 
certain fields of work and professions which their 
courses are preparing them for. 
Teaching more English and more subjects such as 
woodworking, electricity, radio, etc. 
Training a student so that he has confidence in 
himself. If this can be done he will not fear 
going to a stranger and asking for work. 
More courses in English, compulsory public speak-
ing for all, debating teams for all. 
They should be taught more self-confidence. 
Should try to discover best aptitudes and ability 
of each student. 
Give a truly good vocational guidance course in 
high school; giving more personal instructions; 
study the individual student, his aptitudes, and 
intelligence, and advising him accordingly, as 
to what he is best fitted for. 
Teaching ho1q to make proper application for jobs would help a lot in getting a job. 
Teach the ability to think, to express thoughts, 
and most important, perseverance. 
I ' 
'1 
In my opinion, a man in high school is too 
young to even have an idea of the kind of work 
he wants to do after high school. Give a good 
education and try to get him to use the little 
common sense he has. 
~1ore work on character training. 
Different kinds of careers should be explained 
and how to go about getting them. 
Giving a student self-confidence; showing him 
how to get along easily with his classmates and 
cooperate with them. 
I think that by interviewing the boys twice a 
year instead of once, you could reassure the boys 
on the career he is planning and also straighten 
him out with any question that puzzles him on 
his course. 
Mainly they need to know how to get along with 
boss and fellow workers. Second be honest and 
dependable. Also be accurate and avoid mistakes; 
and be able to express your thoughts. 
During high school, get a job you think you 
would like; if non-professional, try to like and 
learn it to the best of your ability; if pro-
fessional li~e mine (druggist) learn all you can 
and listen to what you are told. 
Have a personal talk with student to find out 
his interest in life. Then help him pick out the 
course that will help him out. 
Teach leadership in life and teamwork. 
}fy suggestion would be to plan what they will 
do when they graduate and take the most important 
subject which will help them in . their future work. 
The school should instruct every student on how 
to approach a manager of a business firm on inquir-
ing about employment. Many students have courses 
chosen while in high school but do not know which 
school to go to. The school should give them a list 
of schools which have ten weeks on and ten weeks 
off. This will be especially helpful for those who 
have to work through school. 
Effort and the will to go after something and 
achieve it. 
,I 
I 
I 
Teach him punctuality 
Courtesy ! 
Try to impress pupils to study as much as they 
can now that they have the chance, not to wait 
till they get out and think of it. I had a little 
bit of experience myself on that. 
Aptitude tests are very good for helping un-
decided students. 
I think that teachers should bring up the sub-ject of choosing a career to the students before 
they make a choice of course in high school. Then 
I think that a personal interview by the teacher 
with every student before he leaves school would 
be of some help. Also, attention could be called 
to the many books on career guidance available in 
the library. Then if it is possible to obtain 
from some institute a statistical up-to-date report 
on the demands for employees in the many career 
fields open to high school graduates. 
More talks from men in various occupations. 
Teaching sociology and getting along with 
people. 
Give aptitude tests. Give students results with 
advice on type of work best suited for. 
Organize a citizen committee to lecture to the 
students and to provide local job information. 
I thiruc a bit more work with projects or actual 
work would give a man a better idea and wider 
field to choose from. 
In choosing a career, how about having somebody 
from town speak on their field of work - lawyer, 
merchant, etc. I think the students would feel 
it's much straighter dopethan if it comes from a 
stranger. 
Let them feel the w'eight of responsibility as 
often as possible. 
Plan ahead of time the work they want to do 
and study for that kind of work if possible. 
90% character; to be able to give and take 
orders. 
II 
I 
II 
I 
Every individual should be given an idea of 
each field of work and profession through stress-
ing the importance in life of choosing the correct 
and suitable job for the student. Have him set 
a goal· for himself and work towards it. 
lo1ore and varied courses in adjusting oneself 
to living outside the small little metropolis of 
V.B. Voca1ional aptitude tests and co-education. 
If the high school could get together with the 
town industries and work out a plan by which the 
top students in certain subjects could get a summer 
job I think this would cause a great deal more in-
terest to be shown in studies and probably in .. : some 
cases point the way to a future career. 
Honesty and training and in neatness. 
Make it kno,.;rn with statistics and informative 
literature that the better jobs are obtained with 
higher education ••• that choosing a job should not 
be only looking at one from the financial point 
but from the amount of contentment and soul's 
satlsfaction in the job's accomplishment. 
Cleanliness, personality and education for 
getting a job. 
Uy honest suggestion for improving the prepara-
tion for the upper titles are more discipline in 
school, politeness and honesty. 
After the first two years of general study, •• 
I would suggest a thorough aptitude screening of 
every pupil. 
Being a little more severe on getting homework 
done and make stricter rules about school attendance. 
To develop a good personality. To be a good 
humor man, not to be a show off and try to make 
people think he's better than the next man. 
For the teachers to know the student a little 
better. Their trouble, both home and school, 
weakness! 
CHAPTER X 
PERSONAL ADJUSTiiENT 
The questions in Section VI of the survey-form a ttempted iJ 
1 to locate problems in personal adjustment. Sixteen of these 1 
problem areas were listed and students were asked to check 
those with which they were concerned while in school. 
In connection with the listing of problems, students 
were asked how high school prepared them for solving these 
problems. 
1. Kinds of Personal Problems Reported 
A total of 214 graduates reported having been bothered 
in one or more of the 16 problem areas listed. Sixteen re-
1ported no problems at all. The 214 listed 683 problems in 
all, or approximately 3 problems each. 
Seventy of the dropouts reported 235 problems, or about 
3 problems each. - Eight listed no problems. 
'I 
jr 
I' 
1 
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Table 40. Personal Problems Reported by Graduates 
Description of Problem 
(1) 
1. Speech difficulty 
2. Future career · 
3. Shyness 
4. Choice of course 
5. How to study 
6. Use of spare time 
7. Character problems, temper, etc. 
8. Reading difficulty 
9. Difficulty with studies 
10. Boy-girl relations; dates, etc. 
11. Home problems 
12. Money 
13. Manners 
Percentage of 214 
· Who Listed Each 
(2) 
46.7 
34.1 
32.7 
32.2 
30.8 
21.0 
20.5 
19.6 
19.6 
14.0 
12.1 
11.7 
14. Relations with teacher(s) 
, 15. Health 
7.9 
7.0 
4.6 
4.6 
I 
16. Religious: doubts, scruples, etc. 
The same kind of classification can be made for problems I 
reported by the dropouts. They average slightly more prob-
lems per pupil than do the graduates -- 3.3 each. In com-
paring the number of problems per pupil, it is noted also 
that the average dropout was in school only a year and a 
half; undoubtedly, a longer stay would have created more 
problems for each. 
The table for dropouts like that for graduates lists 
the problems in the order of frequency of mention. It then 
!gives in the righthand column the percentage from all the 
70 reporting who listed each problem. 
Table 41. Personal Problems Reported by Dropouts 
Description of Problem 
(1) 
Percentage of 70 
Who Listed Each 
(2) 
--------------------------------------------~-----------1. Difficulty with studies 
2. Shyness 
3. Speech difficulty 
4. How to study 
5. Choice of course 
6. Character problems: temper, etc. 
7. }foney 
8. Home problems 
9. Reading difficulty 
: 10. Future career 
1 
11. Boy-girl relations: dates, etc. 
, 12. Use of spare time 
13. Relations with teacher(s) 
14. Health 
1 15. Manners 
! 16. Religious: doubts, scruples, etc. 
34.7 
33.3 
33.3 
23.6 
22.2 
22.2 
20.8 
19.4 
18.0 
16.6 
16.6 
15.2 
11.1 
11.1 
5.5 
1.7 
Summary and analysis. The most frequently mentioned 
: pr0blem in both groups was speech difficulty; over 44 per 
I 
• cent of all students reported trouble in this area. For a 
very small number, not more than 12, this meant true speech 
defects of a non-serious nature -- stuttering and stammering 
in various degrees. For the great majority, it is a dif-
ficulty felt in not being able ; to express easily and fluently 
I what they wished in English. As was explained in the 
1 second chapter on background, French is the language most 
commonly spoken in the homes. Students coming to school 
have to speak English and it becomes a problem for them be-
l
cause they cannot always say what they want and are very 
often afraid to speak English before others. 
l 
I 
Shyness, mentioned by some 30 per cent of all students, 
undoubtedly has its origin in the speech difficulty men-
tioned. It is important to take note of it, however, be-
cause a feeling of inferiority of this type can be the root 
of many other troubles. One boy explained this: 
"When I came in the Armed Forces, I had a vicious 
inferiority complex due to my French accent. It 
took me a great deal of my spare time in reading 
and studying human relations. Now I can look back 
and laugh ••• " 
The reading difficulty which is mentioned quite often 
l also has its root in the bi-lingual problem. 
Comparison. Throughout Tables 40 and 41, graduates 
1 and dropouts agree quite closely on the importance of 
I problems to them. As was to be expected, Number 1 problem 
for the dropouts was difficulty with studies. It was §Peech 
difficulty for the graduates, a problem which they found 
1 grew more acute as they advanced in high school unless they 
made serious efforts to overcome it as some did. Both 
agree that choice of courses and career along with how to 
study were their next most pressing problems. 
I 
-=- l 
2. Effect of These Personal Problems on Their Studies 
Since a number of problems reported were quite far-
! removed from school, it was necessary to inquire if these 
1problems affected their studies in any way. The answers 
l left no doubt of it. A total of 17 per cent of all the 
answers reported that the problems affected studies "a lot". 
An average of 57 per cent said they were affected "some". 
A total of 11 per cent were uncertain, and 13 per cent only 
could say definitely "No". Table 42 shows the separate 
answers of graduates and dropouts on this question. It in-
! dicates that on the whole dropouts were more affected than 
graduates. A somewhat larger number of dropouts however 
' 
I 
I 
I 
was uncertain. 
Table 42. Extent to Which Personal Problems Affected 
Studies of Graduates and Dropouts 
-
-
Percentage of All Answers 
Extent of Difficulty Graduates Dropouts All 
--- (1) (2) (3) (4) 
1. Some 61.2 47.0 57.8 
2. A lot 14.0 28.0 17.4 
3. None 14.5 8.8 13.1 
4. Uncertain 10.3 16.2 11.7 
-- -
-1- - - - -- - -
I . 1 
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3. Whether or Not Students Sought Advice on Per-
sonal Problems and From Whom They Asked It 
Since nearly three-fourths of all students reported 
that their study was affected in varying degrees by personal 
problems, we should inquire if they sought help anywhere 
1 
to solve these problems. The first question asked in this 
I 
I respect was, "Do you remember getting help from anybody 
outside of school?" 
Persons consulted outside of school. The persons 
, suggested in the answers to be checked off were those whom 
a student might be expected to consult --parents, friends, 
! or some advisor. Results listed in the next table show that 
1 the greatest proportion consulted none of these. Those few 
graduates and dropouts who did seek help went to parents 
· first and friends afterwards. 
Table 43. Persons Outside of School Consulted On 
Personal Problems by Graduates and Dropouts 
-
-
Percentage of l.fentions in Each Group 
Person Consulted All Students I Graduates I Dropouts 
(1~ (2) (3~ (4) 
1. No one at all 34.3 29.9 50.0 
2. Parents 26.6 28.7 19.1 
3. Friends 19.9 20.9 16.1 
4. Advisor 11.5 12.7 
I 7.4 5. Relatives 7.7 7.8 7.4 
-
-=-----
-Persons consulted in school. If students did not 
care to confide their problems to anyone outside of school 
to any great extent, perhaps they received their counsel 
from someone in school. The next question investigated 
this possibility. The question was worded so as to find 
out if they consulted anyone in school (1) on school prob-
lems alone (2) on other problems, pertaining to home or 
elsewhere. 
Table 44. Persons in School Consulted on Personal 
Problems by Graduates and Dropouts 
Questions That 
Were Asked 
Percentage of Mentions in Each Group 
Answering "Yes" or 11No" to Questioos 
-All ~tudents I Graduates Dropouts 
Yes No Yes No Yes .No 
----~<~1~>---·------~~~<2~>---+~<3~)~_(~4~>-+~<-5~)~(~6)~~<7~)-
1. Did you ever seek 
advice on school 
problems? 
2. Did you ever seek 
advice on other 
problems? 
39.5 60.5 46.7 53.~ 20.0 80.0 
22.8 77.2 26.4 73.E 12.5 87.5 
------------------------~-------~----~----~----~----~----
From this evidence, we can say that it has not been the 
custom for students to get help and advice from teachers or 
principal on any of their problems, any more than they got 
it from parents and friends. Dropouts were even more defi-
nite in their answers, even though they once declared they 
' (")f 
.. __ '; ....L 
II 
had more problems. To explain this attitude a bit, it can 
I 
I be recalled from Chapter 2 that there never has been any 
I 
J kind of systematized guidance program in the school. 
1 Reasons for not seeking help. The fact, however, that 
there was no formal guidance does not explain the problem 
I 
, completely. Another question was asked to find out directly, 
I "Why didn't you go to someone in school for help?" The 
l answer. most frequently recorded was "Didn't think of going 
j to anyone in school". This does confirm the previous sup-
! position. Namely, students never went to anyone for help, 
because they never felt that any such service was available. 
There was no program organized to furnish such help that 
1they knew about. Individual teachers must have been pro-
I 
I 
lviding some help, but no program to reach each and everyone 
was in operation. The following table records all the 
!answers on this point. 
1')1/. 
• 
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Table 45. Reasons Given by Students For Not Consulting 
Teachers on Their Personal Problems 
--
Percentage of All Mentions in Each Group 
Reason Given All Students Graduates Dropouts 
1. 
2. 
3. 
4. 
5. 
(1) (2) ( 3) 
-
Just did not think 
of going to any-
one in school 30.4 33.5 
Felt teachers l'lere 
not interested in 
my affairs 23.0 21.5 
Afraid or shy 21.8 20.9 
Other 17.4 17.1 
Felt teachers did 
not know my 
problems 7.4 7.0 
4. Value of Preparation Given to Students 
To Solve Personal Problems in Later Life 
(4) 
23.6 
26.4 
23.6 
18.1 
8.3 
Just as a school strives to prepare its students for 
1 further education and for their life of work, so it must 
1 train them to live right and to be able to solve any per-
: sonal problems that enter their adult life. A school pro-
1 
gram that would answer all problems while students are in 
I school and did not succeed in training them to guide them-
: selves once they faced life alone would be incomplete. 
1
1This is a problem of great concern for these students. The 
reason was shown in Chapter V where it appeared that over 
half of our students live away from home. The remaining 
II 
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! questions of this section of the questionnaire asked s:udenJ 
1 how well-prepared they felt to solve personal problems in 
I . 
1 their present life. It also sought their suggestions for 
1 
improving this preparation if need be. 
I Philosophy of the teaching body. · Schools and teachers 
I I can be more or less clearly divided in two groups. That 
1 
group which is out to complete a teaching program, first, 
I 
1 no matter how the student fits it; the other group, which 
! aims at improving the student to his utmost capacity, 
1 starting at whatever point he may be. The former produces 
I 
! a subject-centered school; the latter, a student-centered 
school. 
The question asked concerning the gener al philosophy 
:I 
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. .'. ~ .... ~9 L~ 
I another student". · This is not too good a rating for a 
I 
school which would claim to be student-centered. 
Preparedness for solving problems today. How do these 
i students feel about the preparation they received to solve 
personal problems of their present life? Two hundred grad-
l uates and 60 dropouts answered the question. The general 
category of answers was the same as that with regard to the 
degree of preparation for further education and work re-
I 
I 
I 
I 
I 
I 
I corded in Chapters V and VI. By far the greater majority 
felt they were "fairly well -prepared". 
Table 46. Opinion of Graduates and Dropouts on 
Preparedness for Sol ving Problems 
How well prepared? All Students Graduates Dropouts 
-- (1) (2) (3) (4) 
- -
1. Fairly well 60.0 65.4 41.6 
2. Very well 23.6 22.2 28.4 
3. Poorly 9.9 8.4 15.0 
4 . Not at all 6.5 A.O 15.0 
-
In general, the students revealed that they were some-
what less well-prepared to face life's problems than they 
were for education or work. Only 60 per cent said they were 
, "fairly well-prepared" in this area, while 63 and 70 per 
, 
cent gave this rating in the other areas. The dropouts 
.. ---;5 
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! felt this deficiency most strongly; fully 30 per cent of 
them declared they felt poorly prepared or not prepared at 
all. 
Lac!_Qf_£reparation. Another aspect of the same prob-
lem was investigated in the next question. This time it 
was to discover just what was lacking in the preparation 
that was given. The question was, "Did ;y-ou leave high 
school feeling that you knew more about yourself in ability, 
il interests, aptitudes, character, etc.?" Table 47 summarizes 
student responses. 
Table 47. Opinion of Graduates and Dropouts on 
Amount of Self-Kno·Nledge Acquired in School 
-
I Opinion All Students Graduates Dropouts -(1) (2) (3_2 (4) 
-
Yes 55.7 63.6 31.8 
Some 29.8 23.9 37.6 
None 14.5 12.5 30.6 
100.0 100.0 100.0 
-
Growth in self-knowledge apparently is felt more by 
graduates than non-graduates. A full 30 per cent of dropouts 
declared they had acquired no knoldedge about themselves. 
.  0s 
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5. More Self-Knowledge Deemed Necessary for Life 
Pushing this point of self-knmdedge further, the ques-
tion was raised as to just what further information did the 
1 graduates want to have about themselves. There was perfect 
agreement this time among graduates and dropouts. They 
both expressed a desire to know more about their character 
and personality. Judging by the percentages indicated in 
Table 48; it appears that they are concerned to kno~~ about 
1 their potentialities for successful living. 
Table 48. List of Traits of Self-Knolvledge 
That Students Want to Know Better 
~ -Description of All Students Graduates Dropouts Character Trait 
- -(1) (2) (3) (4) 
--
Character-Personality 24.8 23.6 29.7 
Scholastic ability 21.6 19.5 29.7 
Ap titudes for work 20.9 20.3 23.8 
Defects 17.5 19.9 7.9 
Interests 11.6 13.0 5.9 
Health 3.5 3.7 3.0 
-
I 100.0 100.0 100.0 
' 
Concerning the use of English. This was really a side 
I • 11ssue. It was brought in because the questionnaire offered 
I 
an opportunity to check up on what is a basic problem in 
the schools of this community -- getting students well-trained 
1 in the use of English. It was thought that asking the ques-
I tion of former students might give an !nkling about how well 
I the job was being done. It might furnish facts to help con-
vince present student~ of the point, namely, that they must 
intensify their study of English. 
"Did you feel handicapped after high school by not 
j being able to speak English fluently?" 
The question was phrased in that way, and there were 
I four alternative answers. There were 282 students giving 
I 
I 
1 answers. Their report shows that there is still much im-
provement- needed in training students for an English-
speaking world. 
Table 49. Responses of Students on Their Difficulties 
With Spoken English after High School · 
Experience with 
Use of English 
1 
1. Sometimes felt handicapped 
2. Seriously and often bothered 
8. Rarely bothere4 by it 
4. Never felt handicapped 
Percentage of All Answers 
2 
42.9 
18.1 
28 .• , 
15.6 
lOO.e 
I 
6. Opinion of Students on Whether High School 
Should Help Students with Personal Problems 
Although it is true that students of past years ad-
mitted that they had serious problems while they were in high 
school and that many of these went unsolved, it would be pre-
suming to declare immediately that they were in favor of a 
school program designed to help solve personal problems of 
students. It was thought wiser to ask them. "Did you think 
this was really the duty of the school?" The answer to this 
jquestion is not tabulated because it was practically a unan-
imous "Yes". Eighty-two per cent of all who answered said, 
!!!' it is the duty of the school; a small group did not 
disagree when it said, Partly. They merely wanted it to be 
understood that the task was the school's and the parents' 
also. A mere handful disagreed altogether. They, however, 
were quite vehement in declaring that "these were strictly 
personal affairs"; that the high school would be doing more 
harm than good, since pupils should learn rather to solve 
their problems alone! 
Suggestions of students for better preparation. As 
was done in Chapters VII and IX on Further Education and 
Work Experience, the students were asked at the end of this 
section to write their frank suggestions for "Improving our 
school in this matter of helping students with personal 
II 
I 
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' 
problems; of teaching them to better solve these in the 
future." 
The number of suggestions were very numerous. The far 
greater number touched the guidance angle and as such were 
I very valuable for this thesis. 
' I Since these statements are so valuable, a fair sampling 
of them will be quoted under the various heads into which 
1 they have been classified. They leave no doubt as to the 
1 need and 
I forms in 
demand for better guidance services in all its 
this high school. The suggestions are tabulated 
50 for a quick review of the types of suggestions. I in Table 
II 
I 
Table 50. Classification and Tabulation of Suggestions 
Made by Students for Giving Better Training 
In Solving Personal Problems 
Description of Suggestions in Order of Frequency 
1. Better teacher-pupil relations: more friendly: treat 
students as individuals; more personal interest. 
2. Personal conference with each student: either schedule 
these for all, or encourage all to come up; set up ad-
visors, or let students choose advisors. 
8. Hold group-discussion of problems: question periods; 
special courses in these particular problems. 
4. Establish more self-confidence in students. 
5. Miscellaneous suggestions: parent cooperation, testing 
program, co-education, etc. 
Quotations. Following is a sampling of all the sug-
jgestions made, listed under the above classifications. 
I 1. Better teacher-pupil relations. Teachers should be very friendly with students and 
make them feel at home in a classroom. 
A good idea if the studen·ts can be made to believe 
the school will help and seriously intends to. 
I didn't realize when in high school that I was 
weak as I really was. If the teachers would have 
known me better personally, they could have told me 
and helped me. I remember having a problem once. I 
was shy and afraid to go to the teachers for advi-ce. 
If I had been better acquainted with them, I might 
have asked for help. 
When I went to .high school, I believe there was 
lack of interest in both parts. The instructors were 
no more concerned about my failing in every subject 
for two years than I was. 
To have a good sound relationship between teachers 
and students personally and otherwise. 
Treat the students more like grown-up people and 
not like grammar school children. 
I think the teachers should never belittle anyone 
and treat them all alike. 
Personal attention and he'll come out with his 
problems. 
The teachers should get to know their pupils 
better. 
The first step is sincerity. · If the instructor 
is insincere about the problems of students, the 
student will never relate them to him. 
I think it is up to the teacher to be liked and 
known by every student. 
Treat the pupils more individually on all con-
cerns. 
Favoritism is the pathway to a split between 
students and teachers ••• listen to all students' prob-
lems. 
I 
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2. ~ersonal Interview and Counseling. 
Assign each student to some teacher (let them 
choose their own if they prefer) to go for talks 
of any kind. 
Teachers must have frequent man-to-man talks with 
individual students to gain the students' confidence. 
Personal interview with students from time to time 
particularly with students that have difficulty with 
their work in school. 
Have personal interviews with .-each pupil. You 
might get to know him much better. 
I 
Classroom teachers who would interview students 
separately every two months to chase away wild ideas. 
My suggestion is to have a system where personal 
problems would be written to a few faculty advisors 
••• then the answer given to the individual secretly. 
But at no time would the faculty know whose problem 
it is. 
Encourage students to feel free to consult their 
teachers especially priests since they are the best 
persons to help in different problems. 
The school should have a guidance board consist-
ing of three or four teachers whose duty would be 
to review the problems of all students and counsel 
them on the same. 
I think it would be wise to set a certain time 
in the week when a student could see the teacher 
about his personal problems. 
A personal interview with each pupil a couple 
times a year. · 
My suggestion is to have a faculty member call 
in four or five students every day at different 
hours. 
Should be a teacher in school who would only do 
the job of helping s_tudents solve their problems. 
a. Group discussion of some form. 
To have some kind of program where the school 
body can meet and ask questions freely and have 
somebody answer them plainly. 
The school might help students with personal 
problems by instituting group discussions under the 
guidance of trained counselor. . 
I think that if you had a certain course about 
problems and how to solve them it would help a lot. 
A good idea I think would be to take all those 
who intend to take up further education in a group 
and discuss their problems with them. 
One hour a week be used for this purpose. This 
class would be conducted in the homerooms by the 
homeropm teachers. By all means, have a question 
box. Let ···the subject of the next class be known 
ahead of time so that students can direct their 
questions at the proper topic ••• once the subject 
is brought up •• the student with that particular 
problem •• will get help in solving his problem. 
4. Miscellaneous .suggestions. 
Give them the truth about themselves. 
Try going to parents to learn more about the 
hard-to-help pupils. 
Have students talk English all the time even 
when not in the classroom. 
In bad cases, talk it over with parents •• 
While it might bring in more problems, I believe 
nevertheless that a co-educational program .would 
solve some problems. 
Let them make plenty of minor decisions in school 
which will help in making important ones later on .• 
Teach them to stand on their own feet and stop 
depending on someone else. In my opinion no one can 
satisfactorily solve another person's problem. 
Give different tests and find out what the student 
lacks, is interested in, would like to know more 
about. -
By having more organized clubs so as to get 
students interested· in different things. 
Aptitude tests should be given frequently. 
! -suggest: Bringing together the boys and girls 
high schools; more probing of the students by the 
I 
II 
teachers in all classes; treat students more as in-
dividuals. 
By teaching students to stop and think more about 
what they are doing: will they be proud or satisfied, 
or ashamed of the time and effort used? 
5. ~blish self-confidence in students. 
If the students can be taught to have more con-
fidence in themselves I believe they would overcome 
those problems without trouble at all. 
Teach them to feel independent and sure of them-
selves. In other words, not to think -well, so and 
so is better so why should I even try. I know I'm 
licked and so and so can do better. 
Establish more self-confidence in pupils - which 
as a rule is what we lack. 
A paplic speaking course to inspire self-confi-
dence of utmost importance in overcoming an inferiority 
complex. 
I 
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CHAPTER XI 
SUMMARY OF RESULTS OF SURVEY 
AND IMPLICATIONS FOR GUIDANCE 
1. Number and Percentage of Returns 
The response of graduates and dropouts to whom the 
j questionnaire was sent was far abave average. Seventy-five 
per cent of them filled out and returned the survey-form. 
The records revealed that a ·total of 452 students had en-
tered school during the ten-year period. Questionnaires 
were mailed to 408 students; the number omitted comprised 
.I 
the ten or twelve who have ' died and those whose addresses 
could not be obtained. Out of the· 408 that ·were mail·ed out, 
,1 809 we:r:e returned. This represents a percentage of 75.7. 
I 
Comparison of dropouts and graduates. A total of 
275 students graduated. Questionnaires were mailed to 268 
and 231 were returned. This represents a percentage of 86.1 
returns. The graduates of the class of 1950 had 100 per cent 
return; 38 sent out, 38 returned. Dropouts totaled 177; 
140 questionnaires were sent. Out of this number, .78 were 
returned for a percentage of 55.7. Several of the dropouts 
had been in school for such a short time that they did not 
feel capable of giving satisfactory answers. 
1- ·------·- -- -=- -
Table 51. Number and Percentage of Returns 
1- Graduates I Dropouts Totals ,I 
1 Class Sent Re- ' Sent Re- Sent Re- ;Per 
out turned out turned out turned cent 
(1) (2) (3) (4) (5) 16) (7) (8) 
1942 25 21 10 4 35 25 71.4 
1943 28 23 28 18 56 36 64.3 
11944 21 18 24 17 85 35 77.7 
1945 15 12 17 11 82 23 71.8 
1 946 15 10 15 5 30 15 50.0 
1947 14 9 5 3 19 12 63.2 
1 948 31 25 8 7 89 32 82.0 
1949 34 32 8 5 42 37 88.8 
1950 38 38 14 9 52 . 47 90.8 
1951 47 43 11 4 58 47 81.0 
I Totals 268 231 140 78 408 809 75.7 
2. Holding Power of the School (Chapters 4, 5) 
Summary of data on number graduating and dropping out. 
The school records revealed that a total of 452 students en-
tered the school. From this total, 275 or 60.8 per cent 
graduated; 177, or 39.2 per cent dropped out. That means 
six out of every ten students graduated. The proportion 
!graduating from the last five entering classes, however, has 
!been greater: 70 per cent graduating and 30 per cent 
(!ropping out. 
More data about dropouts and graduates. The individual 
1
records of the graduates and dropouts yielded the following 
11 
II 
II 
!I 
!pertinent information. 
1. The most common age for entering school for both 
graduates and dropouts was 14 and 15. This was the best 
age for starting school also since 68 and 60 per cent re-
: spectively of those who started school at this age graduated. J 
The most dangerous age, so to speak, was 16 and 17, since 
, only a third of those entering at this age graduated. It 
I 
was significant that twice as many who entered school at 16 
I 
1
, and 17 dropped out compared to those who eventually graduat-
' , ed. 
2. The largest number of dropouts and graduates was 
I 
1 enrolled in the general course. Although only a small per-
centage was enrolled in the agriculture course, there was 
the greatest number of dropouts from that course -- 40 per 
1 cent of all who enrolled in it. 
I 
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occurred the highest mortality were the years immediately 
after the outbreak of the wars: in the school year 1941-
42, 36 left; 1942-43, 31 left; 1951-52, 29 dropped out. 
5. The reasons for leaving school mentioned most fre-
quently were (1) liked to work better than school (2) joined 
the Armed Forces (3) wanted money for myself (4) failed in 
subjects. A general analysis of the reasons given shows 
that the fundamental cause was laCk of appreciation of the 
value of an education. Sixty-one per cent of the parents 
Jwere opposed to their children's leaving school. At present, J 
II the majority of dropouts regret that they left school. Over 
I 
170 per cent say it was unwise and are sorry. A few are not 
I! 
sure. The dropouts oa the whole were "not sure" whether or 
not a "change of course or subjects would have kept them 
in school". 
Implications for guidance. From the data gathered in 
these two chapters, there are implied several needs for 
guidance services. 
1. The proportion of graduates is too low. More per-
sonal attention needs to be given to the group that is 
doubtful about staying in school. In times of stress, i.e., 
when there is demand for workers or in times of war, greater 
efforts need to be made to keep them in school. Doubtful 
students need this support especially during the first and 
. .., .-. 
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second years. 
2. More personal help in the choice of courses and 
subjects must be given to dropouts since poor choices are 
the cause of failures that induce them to quit. 
s. Closer cooperation between teacher, parent, and 
pupil is needed in these cases. 
4. There is especially a need for a program or course 
of orientation which will show to these students the value 
of a high school education. 
5. The school may be able to obtain part-time work 
for those students for whom money is a serious problem. 
Cooperation between school and business should be estab-
lished. 
3. Present Status of Graduates and Dropouts (Chapter 5) 
Present geographical location. At the time when· they 
answered the questionnaire, approximately 53 per cent of 
all former students were living away from Van Buren. Twenty-
eight per cent were in Armed Service camps either in the 
United States, Europe, or the Far East. The remainder were 
principally in Connecticut working, with individuals scat-
tered over ten other states. A still greater percentage 
or nearly 80 per cent reported that they had left Van Buren 
I 
1at some time after leaving school. Nearly half this number 
J I 'i 
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left immediately. For fully 51.3 per cent of them, the 
reason for leaving was to serve in the Armed Forces; 22.7 
per cent left to find work. 
Present occupation. For the majority, or 60 per cent, 
the occupation was work. This was not including the 30 per 
cent or more who were occupied in the Armed Services. Only 
8 per cent were in further education. Two only reported 
they were unoccupied due to sickness. 
Marital status. Twenty-three per cent of the former 
' ' 
2. There is now and probably will be for some time a 
need to counsel students and to prepare them for their 
I 1stay in the Armed Services. This will involve better 
l -
::. ') 
1 knowledge of opportunities and a preview of the kind of new 
life to expect with preparation for it. 
s. All the - job-information and training for getting 
and holding a job will be useful to the large number work-
ing in the large and complex industrial centers. 
4. A general indoctrination on marriage is necessary 
for the large majority for whom high school education is 
terminal; a certain number also are married quite soon after 
j leaving school. 
4. Educational Experience (Chapters 4, 7, 8) 
of 
Choice ·of school course • A total of 62 per cent of 
li all students took a general course while in high school. 
Only ten per cent took the college preparatory course and 
less than ten per cent took the agriculture course. 
Value of school subjects·. All students agreed in 
naming the "Most Valuable" subjects they took while in high 
1 school. They were: English, Religi-on, Public Speaking, and 
General Mathematics. On the estimate for the remainder of 
the subjects, there was difference of opinion between those 
who had taken further education after high school and those 
who had not. For example, the schoolmen named as "Least 
valuable" French, Latin, and shorthand; the non-schoolmen 
saw no use in Latin, shorthand, and biology. There was 
--~ .,..,. 
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lj also quite close agreement .between the two groups on the suh_ll 
jects they would wish to have studied. Both listed Public 
Speaking as first choice. Schoolmen then asked for trig-
onometry, algebra, and typing; the non schoolmen, for typing, 
mechanics, radio and bookkeeping. 
Reasons for not getting the most out of school. The 
three reasons mentioned most frequently by all students to 
explain why they did not get more benefit out of school were 
the following: (1) did not recognize the value of an edu-
l cation; (2) plain lack of interest; (3) never made a plan 
for the future. The suggestions they offered to improve 
·today's students followed the same line. (1) Show students 
the value ofan education, the utility of certain subjects; 
(2) show the need .Of having certain qualifications; (8) 
help and encourage students to have a definite plan for the 
future. 
E!perience with further education. Leaving out the 
short courses given to members of the Armed Services, figures 
reveal that approximately 27 per cent of all students took 
further education of some kjnd after high school. Nearly 
25 per cent of this group, however, never completely 
finished their course. The two principal reasons for this 
were "difficulty with studies" and "joined the Armed Ser-
vices". About 15 per cent reported that they felt they 
~ =-- -= 
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I had chosen the wrong field for further study. 
Degree of preparedness. Seven out of ten who took 
further education said they were "fairly well-prepared"; 
I two out of ten were "well-prepared"; one out of ten said, 
"poorly prepared". The reasons most frequently mentioned 
for not feeling well-prepared were (1) Did not use high 
!school to tbe best of my ability; (2) Did not know en~ugh 
!about the field of further education; (S} Was weak in cer-
tain subjects. The suggestions they made to improve the 
' I 
preparation fell most frequently on the following: 
1. More extensive and intensive preparation ,in all 
phases of written and spoken English 
2. Instruction and training in how to study 
s. Personal conference between pupil and teacher to 
better plan career and choose courses 
Implications for guidance. 
1. All students need to be helped individually to make 
!' better choice of course and subjects. 
2. Some program or course in orientation is needed to 
make pupils see the need for education and the specific 
value of certain subjects. 
s. Each and every student needs to be encouraged and 
guided in making a definite plan for the future. 
4. A course or courses need to be established to teach 
· certain skills asked for; how to study, vocational guidance. 
5. An effort needs to be made to acquaint both 
students and parents with the value, opportunities, andre-
quirements of taking further education after high school. 
6. A more careful appraisal of the aptitudes, in-
terests, abilities, and weaknesses of students destined for 
college needs to be made. Personal attention to develop 
in them greater self-responsibility and obtain better work. 
5. Work Experience (Chapter 9) 
Employment status. In the past ten years, graduates 
and dropouts have been able to locate work easily. Nearly 
70 per cent found full-time jobs much before a few months 
1 had elapsed after their leaving school. Most of them 
I held several jobs, changing from one to another. The reason 
given most often for leaving jobs was either, "Offered a 
better job", or "Joined the Armed Services". 
Seeking employment and job-training. For the gradu-
ates, the most-used means of seeking a job was "through 
their own efforts". The dropouts, on the other hand, ob-
tained employment mainly through "parents and friends". 
The smallest numbers mentioned getting jobs through school 
' or from an employment office. Seventy-five per cent got 
their job-training right on the job itself. A small 
. ; &;•" 
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Preparedpess for work. The opinion of these students 
on their degree of preparedness for getting and holding jobs 
varied. Sixty-three per cent declared they felt "Fairly 
well-prepared"; twenty-two per cent said "well-prepared", 
and the remainder "poorly prepared". The reasons most 
frequently mentioned for not feeling "well-prepared" were 
the following: 
1. Did not use high school to the best of my ability 
2. Chose wrong course or subjects 
3. Didn't know my ability or aptitudes 
4. Thought of future work too late; never planned fori 
Surprisingly enough, the great demand for better prepara l 
tion centered around some form of better character-training 
and personality development. Listed were especially honesty, 
initiative, self-confidence, and punctuality. Next in order 
of popularity were a vocational guidance course, personal 
interviews with teachers, better English, and training in 
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how to get along with people. 
Implications for guidance. 
1. There is need for some effort at placing students 
! in open opportunities for work through better cooperation 
I between school and the local employers especially. 
2. Students need to be trained in how to apply for 
jobs through the recognized channels in business and in-
~ dustry: employment office, newspaper ad, and personal in-
terview. 
3. upon the school and teachers falls the great need 
for finding means to motivate these students to put out more 
effort while in high school. 
4. Students themselves ask for much more of the per-
sonal interview with members of the staff; this, in order 
to make better choices of career and courses. Parents• 
cooperation needs to be enlisted in this function also. 
5. There is a great demand for the school to place 
more emphasis on development of certain Character and per-
sonality traits mentioned in detail by students in the 
field of work. 
6. A vocational guidance or occupations course is 
needed which would point out opportunities and requirements 
for different types of careers. 
I 
I 
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6. Personal Adjustment (Chapter 10) 
Number and type of personal problems listed. The 214 II 
graduates and 70 dropouts who answered this question reported 
I 
918 separate problems in the 16 areas listed. This meant 
an average of 8 problems for each student. The problem en-
countered most frequently by both while in school was 
"speech difficulty" and "shyness". Graduates added im-
mediately "future career" and "choice of course"; dropouts 
claimed as their next top problems, "Difficulty with studies" 
and "How to study". 
Effect on studies. When asked if their personal prob-
lems affected their studies, 57 per cent reported "Some" 
-
and 17 per cent said "A lot". The largest percentage of 
both graduates and dropouts never consulted anyone outside 
of school on their problems. A small number spoke to parents ! 
and friends about them. As regards asking help from someone 
in school, the situation was worse. On problems ·concerning 
school affairs, only 45 per cent of the graduates sought 
advice and a mere 20 per cent of the dropouts. On other 
problems, 26 per cent of the graduates went to someone for 
help, and 14 per cent of the dropouts. The reasons alleged 
for not going to anyone for help were (1) Just did not think 
of going to anyone in school; (2) Felt teachers were not 
I interested in my personal affairs; (3) Afraid or shy. 
• 
• 
• • 
Self-knowledge. A full 20 per cent of the graduates 
and 30 per cent of the dropouts claimed they had obtained 
l li ttle or no self-knowledge while in school. Both groups 
asked principally for more information on their character 
and personality, scholastic ability, and aptitudes for work. 
Preparedness for solving Eersonal problems. Twelve 
per cent of the graduates said they felt "poorly prepared" 
to solve similar personal problems in their life today. 
Thirty per cent of the dropouts reported the same. Their 
suggestions for giving better preparation to today 1s students 
1 in this line involved especially the following: 
II 
1. More personal and more friendly relations between 
teachers aDd pupils 
2. Scheduled personal conferences between teacher and 
pupil to urge the pupil to uncover problems 
a. Group discussion of such problems 
4. Miscellaneous helps such as ··testing, parent co-
operation etc. 
Implications for guidance. 
1. There was need to devise some means to attend to 
students' personal problems since these affected them 
greatly and no help was being obtained. The school needed 
to plan the program that would encourage and help students 
to approach staff members far help • 
II -
2. In the general phi~osophy of teaching, there was 
a need for treating the students more as individuals than 
as simply "another student"; students asked to be known 
better and dealt with more personally by teachers. 
3. A course or program of testing needed to be in-
augurated that would give students more self-knowledge. 
4. Within certain courses, or in a new course, there 
was need for group discussion of problems of school life 
and other problems. 
= j~~--
CHAPTER XII 
GUIDANCE NEEDS OF VAN BUREN BOYS HIGH SCHOOL 
1. Nature of Summary 
Relation to last chapter. It has probably been evi-
dent to the reader that there has been considerable repeti-
1 tion in the exposition of the "implications for guidance" 
I contained in the last chapter. This was expected. The 
guidance demands that came to light as each problem area was 
explored often reflected identical needs. The basic guid-
ance -needs can be reduced to fewer heads in a summary form. 
Some needs already answered. Let it be noted first 
that some of the demands made and needs shown in the study 
have already been met partly or completely. Students of 
several years did express needs for certain services or 
new subjects that now exist. Their demands have been re-
1peated however to re-affirm the value of their existence 
in the curriculum and to bring out any need for modifica-
tion that might exist. 
2. Problem Areas 
It is possible to summarize in a fashion the material 
gathered in this research under the head of what might be 
-.. 
- -- -- - - ~ - - -- ~~-4! 
called the "five problem areas of this high school". These 
basic areas were explored and contain in themselves those 
peculiar problems that relate to guidance. There are five 
such problems. 
1. A definite dropout problem. The 60-40 percentage 
of graduates and dropouts as an average for the last ten 
years constitutes a serious guidance problem. 
2. The "migration problem". The marked tendency of 
students to live away from home immediately after leaving 
high school creates a particular need for the counseling 
of these .people. 
3. Educational adjustment. (1) In school: There is 
· evident difficulty experienced by students in making an in-
telligent choice of subjects and courses; also a great lack 
. . . 
of information about the whole educational pattern. (2) 
After school: There is a dearth of pupils interested in 
further education. 
4. Vocational adjustment. Students are hampered by 
a lack of occupational information and drift aimlessly 
through school due to lack of planning for the future. 
5. Personal adjust!!!!• There exist many problems 
which could be avoided by taking "preventive measures" in 
-
the curriculum. These difficulties relate especially to 
speech first, and then reading difficulties. These in turn 
- ~---- ---=--....::.- -~ --··_:.::- ---
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cause the psychological complexes of shyness and defense 
mechanisms that can cause any amount of dropping out and 
under-ability work. 
s. Present Guidance Needs of Van Buren Boys' High 
Summary. The guidance needs expressed by the students 
and shown by the facts are summarized under the outline 
of present "in-use" guidance services. This descriptive 
outline of the essential guidance services was given in 
the beginning of this thesis, Chapter I, under Scope. This 
study has shown that the high school in question needs the 
six guidance services listed below. The guidance needs 
are listed here in the order of greatest importance as 
revealed by the research. 
1. A definite need for more individual attention to 
each and every student. 
2. A pressing need for regular~scheduled counselins 
interviews for every student. 
3. A great need to provide more information to 
students. 
4. A need for greater study of each individual, by 
means of systematic collection of information. 
5. 
6. 
Some need for a better placement service. 
Some need for a definite follow-up program. 
II 
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Evidence for each need. The essential and present 
guidance needs are re-listed with a sampling of the most 
positive demand for each one and the function each guidance 
, service will play in meeting these needs. 
1. A need for more individual attention to each and 
every student. 
(1) To satisfy the 57 per eent of the students who com-
1 plained that they were treated as "just another student". 
I (2) To give individualized attention to students with 
special needs -- i.e. college-bound students; the 30 per 
cent inclined to jeopardize their future by not "using high 
J school to the best of their ability". 
(3) To reduce the number of dropouts, 75 per cent of 
whom are sorry, by paying closer attention; first to re-
I peated failures in subjects; then, to the doubtful students, 
especially in times of stress. 
. (4) To really understand and guide the 24 per cent who 
I 
1 wanted to know more about their character. 
(5) To answer those students who made requests such 
as these: "Teachers should get closer to the personal prob-
lems of students", -"Personal attention and he'll come out 
-
with his problems", "Treat the students more individually 
in all concerns". 
·~ C"',; 6, 
--~ ~"' t...t 
2. A pressing need for regular, schedu~ed counseling 
(1) To provide a practical situation for giving outside 
class the individual attention that was the first require-
for better guidance services. 
(2) To help reduce the number of dropouts by providing 
interview for each student where problems can be brought 
light and an attempt made to solve them before the student 
cides to leave. Study revealed these problems: failure in 
jects, lack of interest, money problems, home problems. 
(3) To better counsel the 50 per cent who will enter 
the Armed Services. 
(4) To provide a situation where pupil meets teacher 
make better preparation for the future: make better plans, 
tter choice of course and subjects, make frequent "cheek-
s" to see if students are working up to their ability and 
to stimulate those that are not. 
(5) To provide a practical situation where consultation 
ith parents of pupils will be possible. 
(6} To provide an opportunity for students who mentioned 
918 problems to make known these problems and to receive 
lp in solving them; to get more than some25 per cent to 
come to school personnel for help. 
(7) To answer direct and frequent requests: "Heart to 
. 
eart encouraging talks from ••• principal and teachers, when 
oticed that pupil is losing interest due to poor influence 
from others". "Vocational counseling for all four years so 
that students will know what they are working for". "I 
think that by interviewing the boys twice a year ••• you 
could reassure the boys on the career they are planning and 
so straighten them out with any question ••• " "Personal 
to: 
students from time to time, particularly 
students who have difficulty with their work in school". 
3. A great need to provide more information to 
(1) To give better knowledge of themselves to the 40 per 
who claimed a need for it to solve problems. 
(2) To give necessary information for better choices 
those 20 per cent who admitted making bad choices of sub-
jects; 20 per cent who chose wrong course and quit college; 
those who were dissatisfied with jobs. 
(3) To give a better understanding and appreciation of 
the value of an education, especially to those who quit scho 
cause they "liked to work better". 
(4) To provide more knowledge about further education 
that more than 25 per cent will want higher learning; 
that some 30 per cent will be better prepared for such 
duca tion because they will "know the opportunities better". 
(5) To provide DlUch-needed information about occupations, 
careers, and requirements in the field of work; also instruc-
tion in how to apply for a job -- all this to 35 per cent 
were "not well-prepared for work". 
(6) To answer several requests similar to this one re-
help in solving personal problems: "I think if you 
a certain course about problems and how to solve them it 
help a lot." 
(7) To institute some group course in teaching many 
techniques in ~ ,!2 studx. 
4. ! need for greater study of each individual, by mean 
a systematic collection of information about each. 
(1) To meet the demand made by some 35 pupils for a 
testing program. 
(2) To get the understanding of the pupil required by 
elors to guide him in his choices and plans. 
(3) To have teachers know the student better, so that 
e pupil can be better trained to guide himself; especially 
e 52 per cent who live away from home -- and the 50 per 
who want to know more about themselves. 
(4) To satisfy requests like these: "The teachers 
their pupils better". "If the teachers had 
own me better they could have told me my weakness and 
elped me". "Aptitude tests should be given to learn 
(5) To know the real problems of students, their dis-
tisfaction. With this knowledge, a curriculum revision 
other changes can be made as "preventive measures": i.e. 
English to stave off "speech difficulty" mentioned often. 
5. Some need for better placement servic~. 
(1) To prevent such disasters as 20 per cent of students 
uitting college courses because of poor choice. By having 
a fixed policy where all students can be placed by the · 
school as much as possible, in schools suitable to pupils' 
bility and interest. 
(2) To establish contact with local employers so that 
t-time work may be parceled out through the agency of 
who drop out of school because "I 
·ted money for myself"; for those who suggested that part-
time work should be part of vocational training. 
(3) To establish better contact between school and 
local employers so that: more than 2 per cent can obta·in 
local jobs through the help of the school; so that students 
can get more information about opportunities for care~rs 
and careers in their home town. 
(4) To answer direct requests for these things: "If 
the high school could get together with the town industries 
and work out a plan by which the top students in certain 
subjects could get a summer job". "Organize a citizen com-
mittee to lecture to the students and to provide local job 
information." 
6. Some need for a follow-up program. 
(1) To know better the experience of students after 
they leave school for possible correction and improvement 
of the school: i.e. difficulties in further education, lack 
of preparation for work, inability to cope well with certain 
personal problems due to lack of training etc. No such 
follow-up is established and the present one has shown the 
need and utility of one. 
(2) To keep in better contact with students so that 
further help can be given to them long after they leav~: 
those who need more help in selecting new jobs; those 50 
per cent in the service, many of whom will seek further edu-
cation on the new G.I. Bill of Rights. 
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APPENDIX A 
SUBJECTS AND COURSES OFFERED EACH YEAR FROM 1942 to 1951 
1942-1943 
Enrollment: 120 Number of Teachers: 7 Courses: 4 
Subjects 
Grade -10 Grade 11 Grade 12 
English English · English 
World His tory Chemistry 
Geometry Physics 
Latin French 
French Shorthand 
Agriculture Agriculture 
Jr.Business Typing 
Physical Ed. Sociology 
Algebra 
Guidance 
Democracy 
Pre-Avia ti.on 
1943-1944 
Enrollment: 129 Number of Teachers: 7 
. 
Grade 9 
glish 
vies 
.Science 
.Math 
gra 
culture 
cal Ed. 
Subjects 
Grade 10 
English 
World History 
Geometry 
Latin 
French 
Agriculture 
Jr .Business 
Physical Ed. 
Grade 11 
English 
Chemistry 
A~gebra 
Latin 
French 
Bookkeeping 
Typing 
Agriculture 
Auto-Mech. 
Radio 
Electricity 
Physical Ed. 
Social froblems 
Democracy 
Chemistry 
Physics 
Shorthand 
Typing 
Agriculture 
Guidance 
u.s. History 
Pre-Aviation 
. . Physical Ed. 
Courses: 4 
Grade 12 
English 
Chemistry 
Physics 
Shorthand 
Typing 
Agriculture 
u.s. History 
Bookkeeping 
Electricity 
Machines 
Radio 
Physical Ed. 
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1944-1945 
Enrollment: 140 Number of Teachers: 8 
Subjects 
Grade 10 
English 
World History 
Geometry 
Latin 1, 2 
French 
Bookkeeping 
Agriculture 
Jr .Business 
Physical Ed. 
Grade 11 
English 
Chemistry 
Algebra 
Latin 
French 
Bookkeeping 
Typing 
Agriculture 
Auto-Mech. 
Radio 
Electricity 
Physical Ed. 
1945-1946 
Enrollment: 157 Number of Teachers: 8 
Grade 9 
glish 
Civics 
Gen.Science 
Gen.Math. 
Algebra 
Latin 
Agriculture 
Physical Ed. 
Subjects 
Grade 10 
English 
World History 
Geometry 
Latin 
French 
Bookkeeping 
Agriculture 
Jr. Business 
Algebra 
Spec.Eng.Li t. 
Physical Ed. 
Grade 11 
English 
Geometry 
French · 
Typing 
. Agriculture 
Algebra 
Bookkeeping 
Jr. Business 
world History 
Physics 
Radio 
Auto-Mech. 
Physical Ed. 
Courses: 4 
Grade 12 
English 
Chemistry 
Typing 
Agriculture 
u.s. History 
Electricity 
Auto-Mechanics 
Radio 
Physical Ed. 
Courses: 4 
Grade 12 
· English 
Physics 
Typing 
Agriculture 
Radio 
Auto-Mechanics 
u.s. History 
Trigonometry 
Physical Ed. 
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1946-1947 
Enrollment: 166 Number of Teachers: 8 Courses: 8 
Grade 9 
English 
Civics 
Gen.Science 
Gen.Math. 
Algebra 
Latin 
Physical Ed. 
Subjects 
Grade 10 
English 
World History 
Geometry 
Latin 
French 
Bookkeeping 
Jr.Business 
Algebra 
Physical Ed. 
Grade 11 
English 
Chemistry 
Physics 
Geometry 
French 
Bookkeeping 
Typing 
Democracy 
Algebra 
Jr .Business 
World History 
Radio 
Physical Ed. 
1947-1948 
Grade 12 
English 
Democracy 
Chemistry 
Physics 
Trigonometry 
Shortkand 
Typing 
u.s. History 
Radio 
Pkysical Ed. 
Enrollment: 166 Number of Teachers: 9 Courses: 8 
Grade 9 
English 
Civics 
Gen.Science 
Gen.Math. 
Jr.Business 
Latin 
Physical Ed. 
Subjects 
Grade 10 
English 
World Histary 
BiOlogy 
Business Math. 
Geometry 
Latin 
French 
-Bookkeeping 
Algebra 
A\\ to-Elect. 
Choral Music 
Physical Ed. 
Grade 11 Grade 12 
English English 
u.s. History Democracy 
Chemistry Chemistry 
Geometry Solid Geometry 
French Trigonometry 
Shorthand Typing 
Typing u.s. History 
Algebra Auto-Mechanics 
Auto-Xech. Radio 
Electricity Choral Music 
Radio Physical Ed. 
Biology (Choral Music) {Physical Ed.) 
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1948-1949 
Enrollment: 162 Number of Teachers: 11 
Grade 9 
English 
Civics 
Gen.Science 
Gen.Math. 
Latin 
Physical Ed. 
Woodworking 
Choral Music 
Subjects 
Grade 10 
English 
World History 
Biology 
Business Math. 
Latin 
French 
Bookkeeping 
Algebra 
Electricity 
Woodworking 
Choral Music 
Physical Ed. 
Grade 11 
English 
u.s. History 
Chemistry 
Algebra 
Geometry 
French 
Shorthand 
Typing 
Auto-Mech. 
Electricity 
Radio 
Biology 
Choral Music 
Physical Ed. 
1949-1950 
Enrollment: 175 Number of Teachers: 10 
Subjects 
Grade 9 
English 
Gen.Science 
Jr. Business 
Algebra 
Latin 
Woodworking 
Physical Ed. 
Grade 10 
English 
World History 
Biology 
Business Math. 
Geometry 
Latin 
French 
Bookkeeping 
Algeb_ra 
Electricity 
woodworking 
Physical Ed. 
Grade 11 
English 
u.s. History 
Chemistry 
Physics 
Algebra 
-Geometry 
French 
Shorthand 
Typing 
Auto-Mech. 
Electricity 
Biology 
Woodworking 
Physical Ed. 
Courses: 3 
Grade 12 
English 
Democracy 
Review Math. 
Typing 
Auto-Mechanics 
Radio 
Electricity 
Choral Music 
Chemistry 
Algebra 
Physical Ed. 
Courses: 3 
Grade 12 
English 
u.s. History 
Democracy 
Physics 
Review Math. 
Shorthand 
Typing 
Auto Mechanics 
Electricity 
Chemistry 
Algebra 
Sociology 
Public Speaking 
lforld Geography 
Physical Ed. 
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1956-1951 
Enrollment: 184 Number of teachers: 11 
cs 
• Science 
.Math. 
.Business 
tin 
dworking 
Ed. 
Subjects 
Grade 10 
English 
Biology 
Business Math • 
Geometry 
Latin 
French 
Bookkeeping 
Electricity 
. Woodworking 
Physical Ed. 
Grade 11 
English 
u.s. History 
Chemistry 
Physics 
Algebra 
French 
Typing 
Auto-Mech. 
Electricity 
Woodworking 
Physical Ed. 
1951-1952 
Enrollment: 178 Number of Teachers: 12 
Grade 9 
glish 
ivies 
.Science 
.Math. 
.Business 
tin 
dworking 
ulture 
ical Ed. 
Subjects 
Grade 10 
English 
World History 
Geometry 
French 
Biology 
Bookkeeping 
Agriculture 
Business Math. 
Electricity 
Woodworking 
Physical Ed. 
Grade 11 
English 
Latin 
u.s. History 
Algebra 
Typing 
Chemistry 
Auto-Mech. 
Agriculture 
Shorthand 
Physical Ed. 
Courses: 3 
Grade 12 
English 
Democracy 
Physics 
Review Math. 
Typing 
Sociology 
World Geography 
Public Speaking 
Chemistry 
Auto-Mechanics 
Electricity 
Physics 
Physical Ed. 
Courses: 4 
Grade 12 
English 
Physics 
French 
Sociology 
Democracy 
World Geography 
Senior Rev.Math. 
Typing 
Public Speaking 
Physical Ed. 
Trigonometry 
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FOLLOW-UP STUDY OF VAN BUREN HIGH SCHOOL STUDENTS 
PLEASE RETURN PROMPTLY 
NOTE: Your answers are confidential. Your name will never he used. The information 
you will give will he used by the High School alone, and only to improve the 
school program. Thank you. 
Name 
LAST FIRST 
Exact present address 
SECTION I. PERSONAL INFORMATION 
1. Married: 0 Yes 0 No Number of children .. 
2. If married, how long after leaving school were you 
married? 
0 Within two years 
0 Within one year 
0 Within three years 
3. How soon did you leave Van Buren after finishing 
school? (Check one.) 
a. 0 Immediately d. 0 After two years or more 
b. 0 After one year e. 0 Never left 
c . 0 Left but returned 
4. Why did you leave Van Buren? (Check one or more ) 
H.. 0 For work 
b. 0 To go to school 
e . 0 Other (Explain) 
c. 0 Drafted or enlisted 
d. 0 Parent:; m(ned 
5. Present Occupation \Check onel 
a. 0 Working full-time 
h. 0 Working part-time 
e. 0 In school fell-time 
d. 0 In armed forces 
e. 0 Not working 
f. 0 Other (Plea~e exphnn) 
Date when filled out 
Present age 
MIDDL~ 
SECTION II. FOR NON-GRADUATES 
If you dropped out of High School, please 
answer these questions. Omit if you graduat· 
ed at Boys' High or elsewhere. 
1. Check below the real reason you had then for leaving 
High School. (Cl).eck one or more. ) 
a . n Needed t n support the famil~-
b. 0 Wanted money for myself 
c. 0 Had a diftlculty g-etting al,mg with Teaeher (s) 
d. 0 Failed in subjects 
e. 0 Liked to work better than schcol 
f. 0 Di ln 't thi11k 'iChcol or diploma \Yould help me 
g. D Had to miss t o mm:h school 
h. 0 Joined tht: Armed FPrc-es 
i . 0 Othn (Explain) 
2. What did your parents think of your quitting ~chao \ 
then? (Check one) 
H.. 0 Opposed 
b. D For it 
e. 0 Did not eare 
<l. 0 Do not rem e!llher 
3. How do you feel now about your decision to quit? 
a. 0 Wise c. 0 H ad to then, hut sorry now 
b. 0 Unwise d. 0 Not sure 
4. Do you think any of the following would have kept 
you in school? (Check one or more) 
a. Change of course or subjects 0 Yes 0 No 0 Not sure 
b. Help in solving personal problem 
0 Yes 0 N(i 0 Not sure 
c. Conference with principal or t eachers 
0 Yes 0 No D Not sure 
d. Other (Explain) 
of :Boys' Hic;h, 
Van Buren Boys' High Scho ol 
Van Buren, Hoine 
!.iay 20, 1952 
ABOUT THIRTY r.!INUTES FOR YOUR OLD HI GH SCHOOL ? 
That's about how lone; it should take you to fill out the ques-
tionnaire that's enclosed with this letter. If you're willing 
to giv c us some time, you' 11 be of gre!l.t help to the F others 
te a ching at the high school no t''• 
We 're asking all our former students for the p nst ten yeo.rs 
to fill out tho questionnaire for those re asons: 
1. TO FIND OUT ~:'!H AT THI':Y A..'1E DOING NO~~! 
2. ro F I ND OUT HO W WELL THEY THINK HI GH SCHOOL PR:~PARED 
THEII F OR THE LIF' E THR'I 1 R!~ LIVI NG No·~v 
3 • TO G:2~T THEIR IDEAS O?r HO W BOYS' HIGH C .AN BB D~PROV3D 
TO GIVE A BETT~R PRSPA~ATION 
The questionnaire is being s e nt to about !.j.50 students v•ho 
came to Boys' High during the y ears 1942 to 1952, tli e time during 
which the Marist Fathers h av e be en te aching. 280 of thos e gr adunted , 
168 dropp e d out. We ~ant ans wers f rom all of them. 
WILL YOU ANSWER THE QU:~·~S TIONH AIRE TOD/IY ? Then,Put It b ack 
in the envelope addres 2e d to me, and nail it no late r than TOI.IO~TIO '.'! ? 
It's costing us a lit t le nono y t o mail out this q u es tionnair e , so 
pl eas e don't dis appo i nt us. Thcmk s a million-. fuTG '.'r~n ·roDAY , No'·i . 
thanking you for your help, 
With my app rov al, 
/rt !) [ .· l, A t 5 t r'r f . i1v!Ct &r 
---;;-;..  
. . 
• 
APPENDIX D 
In order to gain publicity and good favor for the ques-
tionnaire among the former students, a short article 
was published in the Bangor Daily !!!!' the newspaper 
that serves the northern part of Maine. The article 
appeared the day the questionnaires were mailed out • 
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APPENDIX E 
"REMINDER" CARDS SENT OUT AT INTERVALS 
FOLLOWING MAILING OUT OF QUESTIONNAIRE 
:l47 
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